The State University – Higher School of Economics (SU-HSE)
EUEREK case study
1. Baseline information about the school

Background

The SU-HSE is a relatively new but fast-growing institution which is regarded by many as a flagship of entrepreneurialism in Russian higher education with its degree of success and failure. 
It was designed by the prophets of market reforms in Russian economy as an alternative to classical Soviet-style schools which had difficulties to evolve and to reinvent themselves in the dramatically changed environment of the 1990s. However, since its very beginning the HSE preferred a status of a state institution (and not independent or private for-profit) to sustain its purpose of serving the interests of the government and to ensure stable government funding and support. The HSE positioned itself as a Russian analogue of the London School of Economics or other leading Western schools in terms of forward-looking training and research.      
The idea for the School first took shape in the early 1990s, when it became clear that the existing system of studies in economics would not be able to respond to the new political and economic context. After making several attempts to introduce the basics of “normal” economic theory into the curricula of existing institutions, a group of teachers from the Economic Faculty of the Moscow State University – Evgeny Yasin, Yaroslav Kuzminov, Revold Entov, Oleg Ananin, Rustem Nureev – became aware of the growing necessity for a brand-new school of economics, based on the principles of international economics from its very inception. The overarching aim was to supply students with a toolkit for analyzing and forecasting real processes, teaching them how to work with statistical and economic models, and giving them a language to communicate with the international economic community. 
In 1991, Yasin and Kuzminov got support of the academician L. Abalkin and of E. Gaidar, who was the prime minister of Russia at the time. The concept of a new state university was finally “coming through.” At first, it was conceived as part of the Economics Section of the Russian Academy of Sciences. Soon afterwards, a proposal was submitted to the EU Commission, whose grant provided the possibility for laying the foundations for an institution that would correspond to international standard in economic education.
The Higher School for Economics was created by a decision of the Russian Government issued on November 27 1992, initially as a center for post-university studies. This was an intermediate decision, since the School’s first program were supposed to draw upon graduates of other institutions of higher education looking for studies in modern economics to supplement degrees from their previous classical Soviet-style studies. 
The bulk of the SU-HSU’s post-university students in these early years came from the elite institutions for natural sciences and engineering (including MFTI, MIFI, MEI, etc.). According to one of the School’s founders, former Minister of Economics Ya.Urinson, the HSE was initially conceived as a small, elite institution. It was only years later that this model was reexamined and revised. 
The school’s founders realized that it would be impossible to lay the foundations for a new institution without training a significant number of new university teachers. This is why the HSE’s “infancy” was marked by an intensive education of the educators: the School’s entire teaching staff – most of them former employees of academy institutes and the Moscow State University -  attended a course of lectures by the academician R. Entov on key problems in economic theory, while G. Kantorovich updated their knowledge of mathematics. Since in 1993, instructors at the HSE have regularly traveled to European universities as visiting scholars.

Since its foundation, the HSE has combined stringent, even brutal theoretical training with concrete problem solving in the Russian economy. Its professors were leading economists with government posts, including E. Yasin (then Minister of Economy), A. Shokhin (then Deputy Prime Minister), S. Vasiliev (then chief of staff of the government apparatus), Ya. Urinson (first Deputy Minister, then Minister of Economy), V. Kossov (Deputy Minister of Economy), as well as reputed economists E. Gavrilenkov, M. Kopeikin, and V. Baranov.
In 1995, the HSE began its transition into a university, now beginning to train sociologists, business executives, and lawyers along with its key  profile for economists. At the same time, a system of HSE centers (task forces) was founded to undertake applied research for the Ministry of Economy, the Central Bank, the Ministry of Education, as well as commercial enterprises and banks. 
August 1998 became a critical period for the SU-HSE. The Russian economic crisis led to the resignation of the government that enhanced the initiative to found a full-fledged university. After the financial crisis was over, new officials came to power and tried to stop the University from developing any further. For example, in early September 1998, the State Commission for Property (State Commission for Real Estate) issued a directive instructing the HSE to vacate and hand over its premises to another organization. It took remarkable efforts on the part of the SU-HSE’s leadership to avert these extreme consequences. However, the fact that they were overcome signaled the university’s transition into a more stable phase of development. 
By today, the school foundations have taken a firm ground. They include gearing education to the demands of modern globalised economics and social sciences, interdisciplinarity (economists receive education in law, and vice versa), direct links between teaching and the proxy of reform, using the results of applied research, and the spread of knowledge to the Russia’s educational communities and regions.
There is a ban on political activity at the HSE. Staff has a right to draw any unbiased conclusions from the environment, and to uphold socialist, Keynesian, or liberal views, as long as their arguments are based upon a solid contemporary theoretical analysis of the relevant facts.

Structure of the SU-HSE
The Higher School of Economics has undergone and is still undergoing a dynamic development. In the period between 1992-2004, it has grown into a full-fledged university with a manifold structure of facilities for education, research, and administration. The structure of the Higher School of Economics can be presented in the form of several blocks.

Block I. Administration. The divisions of this block administer all of the School’s areas of activity. Its main subdivisions include:

· Rector’s office

· Administration of affairs

· Training development department
· Department for international exchange

· Department of public relations
· Acquisitions directorate
· Directorate for finance planning
· Accounting department
· Administrative-and-household department
· Legal department
· Department for property and contracts

· Department for non-educational work with students and graduate

· Information department
· Communications department
· Admissions department
· Social department
· SU-HSE publishing house
· Education portal directorate
· Library
Block II. University-wide departments for education and research
· University-wide departments

· Department for higher mathematics

· French department

· German department

· Department of cultural pragmatics
· Department of philosophy 
· Department for legal support in reform
· Military department
· Physical education department
· Graduate studies section
· Dissertation council
· Didactic-methodological council
· Textbook editing laboratory
Block III. Undergraduate and preparatory studies. This block encompasses following faculties (the years of their foundation is in parentheses):

· Faculty for Pre-enrollment Studies (1994)

· Faculty of Economics (1992)

· Faculty of World Economy (2002)

· Faculty of Sociology (founded as a division in 1996, became a faculty in 1999)

· Faculty of Law (1996)
· Faculty of Management
· Faculty of Business Informatics (2002)
· Faculty of Applied Political Science

· Faculty of Philosophy (2004)
· Faculty of Psychology (2002)
· Faculty of Public and Municipal Administration (2003)

· International College of Economics and Finance (1997)

Block IV. Research. This block encompasses institutes and centers that carry out research on a broad spectrum of socio-economic problems. The leading divisions of this block are:

· Institute of Macroeconomic Research and Forecast 

· Institute for Enterprise and Market Studies

· Institute of Pricing and Regulation of Natural Monopolies
· Institute for Historical-Theoretical Studies in the Humanities
· Institute of Information Development 
· Institute of Statistical Research and Knowledge Economy
· Institute of Education Development
· Institute of Public Administration and Municipal Management
· Educational Policy Institute 

· Labor Market Studies Center
The majority of these institutes carry out research projects in their respective fields, and some of them are characterized by their own inner structure. One should note that these institutes are small groups (10-15 people), whose activities can be characterized as entrepreneurial. 

Block V. Post-university (continuing) education. This block contains divisions of the university that offer services to people of various backgrounds who have already received a higher education. They include:

· Banking Institute
· Higher School of Business IT

· Higher School of Marketing and Business Development

· Higher School of Management
· Institute of Communications Management
· Institute of Retraining and Upgrading Qualification

· Institute for Retraining and Upgrading Specialists from the Defense Sector

· Institute for Training of Specialists in State Procurement

· Institute of Practical Psychology
· International Center for Training in Logistics

· Accounting and Audit Training Center

· Corporate Administration Center 
· Language Training Center
A significant number of these continuing education centers is developing innovative programs,  entrepreneurial since they are founded as intitiatives whose participants are responsible for their realization and financial success. 
Block VI. Branches. The Higher School of Economics have three branches: one in Nizhny Novgorod (opened in 1996), in Perm (1998), and Petersburg (1998). Each has its own faculty structure and its own continuing education divisions. 

The branch in Nizhny Novgorod was created on request of the governor of the Nizhny Novgorod region, Boris Nemtsov. The branches in Perm and Saint-Petersburg were founded in accordance with a government decision in the framework of a federal program for restructuring the system of continuing education institutes.

The project in Nizhny Novgorod has probably enjoyed the most success so far, since the branch has consistently inhabited a leading position in ratings of regional institutions of higher education. The Perm branch is developing at an exceptionally dynamic rate; its undergraduate program is considered to be one of the best in the region. 

A further matter of interest can be found in how the university and its branches interact. The branches manage their own finances and household affairs, without making any contribution to the centralized university budget. For its part, the university provides political, administrative, and methodological support, helping to train the regional branch’s faculty. The best bachelor program graduates are admitted to the masters program in Moscow without any special application.
The School creation and development was driven by international standards of teaching and research. Since 1992 the School enjoyed support of the European Commission and the French Government. At present the SU-HSE actively cooperates with international agencies and foreign universities through dozens of international educational and research projects. In 2003 the HSE became a member of the European University Association and joined the Organization for Economic Cooperation and Development Institutional Management in Higher Education programme. The university actively participates in the EUA and IMHE projects and programmes, aimed at enhancing the quality of university programmes, research and governance. In 2003 it launched Internationalization Quality Review and started work in the Quality Culture network on research management.

The HSE aims to be a university of international excellence in the study and teaching through further development of partnerships with intellectually renowned institutions.

Starting from its foundation the HSE has cooperated with French Universities to develop double degree programs for Master and PhD students in Economics (University of Paris-I, Pantheon-Sorbonne and University Paris-X, Nanterre), Law (University of Paris-I, Pantheon-Sorbonne) and Management (University of Paris-XII, Val-de-Marne). On completion of one semester studies in France and having defended the Master thesis both in French and in Russian the HSE students receive two diplomas: the HSE Master diploma and the French national diploma - DEA. According to a more recent agreement between the HSE and Sciences Po, after one year of studies in Paris, the students of the HSE Political Science faculty are awarded the Sciences Po International Diploma.

Long-term cooperation of the SU-HSE with Erasmus University, Rotterdam gives the HSE students a unique opportunity of receiving the second Diploma along with the Russian Masters Degree. The students who successfully pass the exams held by the External Board of the Erasmus University are awarded the Diploma of Erasmus university, which is an important milestone for their future career.

In 1997 the HSE set up an International College of Economics and Finance with academic support of the London School of Economics and Political Sciences. The College curriculum includes courses required by the Russian standard, leading to a Russian national diploma, and the University of London Degree of a Bachelor of Science in Economics. Joint London School of Economics and the Higher School of Economics academic committee ensures, that Moscow programmes and examinations conform to quality standards of the University of London. At the end of the academic year students take University of London external exams in compliance with the procedure of the University of London. In summer they can participate in the summer school programmes of the London School of Economics. ICEF students regularly receive awards and distinctions of the University of London for excellent results in the external exams.

In 2001 the HSE and Humboldt University launched a joint program for Master students. The program offers an opportunity to obtain two prestigious degrees: Master of Arts in Economics and Management Science from Humboldt-University in Berlin - which is equivalent to the German Diploma and the Master's Degree from the Higher School of Economics. This programme prepares students for leading positions in international business, public administration and research. 

One of the recent initiatives is the agreement on cooperation between the SU-HSE and German Institute for Economic Research to develop joint research and exchange of experience, expertise and know-how in various academic spheres in order to foster the reforms and economic growth in Russia.

The SU-HSE regularly organizes international conferences, workshops, student exchange programmes and career days. 

In 2000 the SU-HSE held the international conference Investment Climate & Russia's Economic strategy jointly with the World Bank and the International Monetary Fund. This conference became the first in a series of annual international conferences on the key issues of the Russian economy development: results of the Russian economic reforms, global challenges to the economic policy, issues of state modernization, and policies advancing competitiveness of the Russian economy in the global economic environment.

The conferences enjoy a high-level support of the Russian Government and participation of its members as well as representatives of the International Monetary Fund, the World Bank, the Organization for Economic Cooperation and Development, the European Bank for Reconstruction and Development, and Western and Russian academic and business circles.

These conferences stimulate exchange of opinions and decision-making on key issues of Russian economic development, contribute to development of the Russian economic policy and foster higher transparency and improvement of the country's investment climate.

Partner Universities and Institutes:

· Erasmus University, Rotterdam (The Netherlands) 

· Paris-I, Pantheon-Sorbonne (France) 

· Paris-X, Nanterre (France) 

· Paris-XII, Val-de-Marne (France) 

· Institut d'Etudes Politiques de Paris (Sciences Po) (France) 

· Ecole Nationale d'Administration (ENA) (France) 

· Chambre de Commerce et d'Industrie de Paris (France) 

· London School of Economics and Political Science (Great Britain) 

· Schulich Business School (Canada) 

· University of Essex (Great Britain) 

· Civil Service College (Great Britain) 

· Federal Academy of Public Administration (Germany) 

· German Institute for Economic Research (DIW Berlin) 

· Tubingen University (Germany) 

· Humboldt University in Berlin (Germany) 

· Otto-Suhr-Institut (Germany) 

· Harvard University (USA) 

· University of Delaware (USA) 

· Stanford University (USA) 

· Cranfield School of Management (Great Britain) 

· University of Birmingham (Great Britain) 

	Key Faculties
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One of the characteristic features of our constantly growing university is the increasing number of faculties, set up in response to the labour market demand for a particular field of expertise and a need for highly skilled professionals capable of meeting the challenge of knowledge society. Teaching of Economics is integral to the curricula of most HSE's faculties.

Economics 
The oldest faculty of the university was founded in 1993, aimed at providing education in Economics to future high-profile managers and analytics for commercial enterprises, state governmental bodies, research centers, as well as staff of higher education institutions. The students get fundamental knowledge in Modern Theory, Mathematics, Modern Technologies of information processing, Statistics and Econometrics. Training in fundamentals goes hand in hand with applied subjects: Budget Policies and Processes, Financial Management, Banking and Insurance. The students have the choice of studying either one or two foreign languages. 

Management 
The faculty was founded in 1996 to provide interdisciplinary management education, combining fundamental, university-type knowledge of Economics, Sociology, Psychology and Law with specialized applied managerial and organizational competencies and technologies. This allows the students to get both knowledge and skills for building future careers in strategic management, marketing, logistics, IT and HR management. 

Sociology
The faculty was founded in 1996, its major fields of education and study are Theory and History of Sociology, Sociology of Customer and Financial Behavior, Social Institutions, Sociology Methods in Marketing and Economy Sociology. The latter is the lead subject area, which creates a competitive advantage for students on the labour market. The education received at Sociology faculty enables future professional to successfully operate both in academic and commercial environment. Students benefit from project work in sociology and market research with lead Russian scientific and research institutions during their internships in the 4th year. 

Philosophy
The new faculty was set up in 2004 to provide in-depth classic education in philosophy tailored to the current needs of the society. Philosophers traditionally get education, incorporating a variety of disciplines, from ancient languages and History to Psychology, Mathematics, Physics and Biology. The traditional subjects are complimented by Economics, Management and other subjects. This allows the graduates to advance in their careers in publishing, politics, international and cultural organizations. 

Law
The faculty was founded in 1996. The main objective was to develop a new curriculum, which would integrate economics subjects. At present the students of the faculty enjoy a programme with several dimensions: Fundamentals of Law, Applied Economics (Micro and Macroeconomics, Institutional Economics, Accounting and Audit) and specialized courses in Insurance, Tax, Trade, Customs Law, Comparative Law, International Arbitration, Economic Crime etc. The professors of the faculty are practicing experts of law with vast experience in both domestic and international judicial systems. 

Applied Political Science
Founded in 1998 in order to teach political science as applied and social-engineering sciences, equipping students with fundamental knowledge of Political Science, Economics, Sociology, Management and Law, as well as Mathematics and foreign languages. Work attachments and internships with commercial companies, mass media or study centres provide senior year students with exposure to working political technologies. The students can specialize in: Political Analysis and Forecasting; Political Management and PR, World Politics, International Relations and Geopolitics; Theory of Political Science; Political Technologies.
Sub Faculty of Journalism 

The fundamental and socio-economic training of the above faculty in the area of Mathematics, Political Science, Economics and Law is combined with an in-depth study of Russian Philology, second foreign language, Sociology and History of Mass Communication, History and Theory of Culture, Media Economics, Information Politics, Modern Journalism. The special subjects studied are: Main Journalism Trends, Analysis of Quantitative Information, Business and Political Journalism, Media Technology, Media-Management and Media - Marketing.

Business-Informatics
Founded in 2001 in response to the labour market demand for business informatics specialists. The faculty was set up with support of IBS, Microsoft, Lanit, 1C, SAP and other commercial IT enterprises. The curriculum is designed to offer training for future IT system analytics, IT consultants, designers and implementers of complex IT systems, corporate information systems managers, project managers etc. The qualification received allows graduates to excel in the following subject areas: Modeling and Optimization of Business Processes, Design, Construction, Management and Troubleshooting of IT Systems, Analytical Support of Business Management Decisions, Development, Planning and Implementation Management of IT Projects of various complexity. The department is fully equipped to provide quality training for its students. 

Psychology
Specialists in consulting and psychoanalysis are of growing demand in management, politics, economy and business due to the need to address issues of economic behavior analysis, staff assessment methods and potential evaluation methodologies. The curriculum is specifically designed to give fundamental knowledge and develop practical skills in organizational psychology, consulting and psychotherapy for effective professional performance in business, politics, mass communication and public administration. 

World Economy
The faculty of World Economy was founded in 2002 to meet a growing demand of the Russian government, academia, and public and private business for highly qualified specialists capable of assisting Russia's rapid integration into the world economy and working in the new economic environment. The faculty provides a unique, tightly integrated framework of study programmes: a core programme of economic, mathematical and business management disciplines; advanced courses in one of the following four subject areas: International Economics, International Finance, International Business, Regulation of International Economy and International Organisations; in-depth courses focused on Economy, Politics, Culture and languages of specific countries and regions (currently covering the United States, Europe, Japan, Southeast Asia and China). All students are required to study at least two foreign languages, including English. The faculty is a place of vibrant research activity, linking latest theoretical approaches to international economics with practical policy issues. Students become familiarised with and immersed into the research process at the earliest stages of their education. 

Public and Municipal Administration
Russia is currently undergoing the public administration and governance reform process. The faculty aims to educate a new generation of civil servants - highly skilled professional managers, able to ensure the delivery of quality public service. The educational concept is grounded in Management, Law, with the main emphasis on Economics. In addition to Micro and Macroeconomics, the students study the Theory and Practice of Managing Public Finance, Budgeting, Economics and Social Statistics. Students have the opportunity to get practical work attachment experience in state and municipal institutions, consulting firms, R&D institutes.
International College of Economics and Finance
Founded in 1997 as an autonomous college within the SU-HSE with academic support of the London School of Economics and Political Science. ICEF offers students - now 250 of them - a unique opportunity to obtain two bachelor degrees in Russia without going abroad by taking the University of London External BSc. Degree in Economics, Banking and Finance or Economics and Management and the Russian state BSc. Degree in Economics. ICEF students follow a four-year programme taught in English and Russian. The College demonstrates high academic standards and has produced a stream of successful and talented graduates: 84% out of 72 ICEF graduates received University of London degrees with 1st and 2nd class honors.

 Mission and strategy of the SU-HSE

Mission of the SU-HSE

The mission of the SU-HSE is seen to assist in educating the new corps of highly qualified professionals in economics and social science, thus creating the human resources capacity for supporting the operation of market economy and democratic government. This defined the special mission of the SU-HSE in the academic community. The mission consisted in the development and implementation of higher economic education programmes, encompassing the latest achievements of international economics and quality standards of leading European universities. The SU-HSE was also to facilitate re-training of existing academic staff in Russia. Another focus of the SU-HSE mission was to create a new model of a university, allowing for utilising the creativity of academic staff and students.

In 1995 the Government broadened the HSE tasks by including the whole range of social sciences into its structure. The SU-HSE had to develop educational programmes of similar quality on management, sociology, law, political science and philosophy. At the same time the SU-HSE was to become a leading analytical centre capable of providing intellectual support to the Russian reform processes.
Overall, the SU-HSE’s mission is creation and implementation of programmes of higher education in the field of economics, social sciences, and other academic fields at a level comparable to that of  leading European universities. The SU-HSE also sees one of its tasks in helping to upgrade the quality of the present body of Russian academia. The SU-HSE’s most important goal, however, is to create a new model for a university, providing its teachers, employees, students, and graduate students with the possibility of creative self-fulfillment.
Strategy of the SU-HSE

 
The effort put into the creation of the SU-HSE made it one of the few non-profit projects in Russia in the 1990s which developed successfully.

This was possible due to complex and consistent implementation of the SU-HSE principles, including:

· Close co-operation with the leading international universities, which was aimed at creating new standards of education comparable to those of leading international universities and adequate to the Russian needs. This co-operation, on the one hand, included joint implementation with renowned international specialists of a combination of steps to develop human resource and educational programmes for the SU-HSE. On the other hand, besides the international requirements the local Russian tradition of university education and realities of present-day transitional society were taken into account in developing the SU-HSE.

· Integration of academic research and practice of economic reform in Russia, including close interaction with the key economic bodies and active participation in reform ideology development. The main focus was given to setting up compact, autonomous research institutes and centres which received project funding on a competitive basis. And actively explored new areas of interdisciplinary character bringing new knowledge into teaching-learning process.

· Active knowledge dissemination within professional community, including regular conduct of scientific and practical conferences, methodological and research workshops, creation of open portals with qualitative professional digital resources.

· Investment in personnel development. The main part of funding systematically was and is allocated for salary payment and raising the professional level of academic staff in order to select, develop and maintain best human resource. The SU-HSE ensures that the salaries of its academic staff are competitive to other Russian universities.

· Intensive development of the university infrastructure, including development of a modern library with traditional and digital resources, wide implementation of information technologies, improvement of classroom equipment, provision of high standard facility maintenance made possible by the centralized management structure, which allowed concentrating resources on strategic development areas.

· Information openness and transparency towards external and internal audiences, including introduction of new examination technologies ruling out the possibility of corruption, detailed regulation of academic process, transparent financial planning, resource management with public discussion of financial plans and reports in the sessions of the HSE Academic council, placement of wide range of financial information on the SU-HSE corporate portal.

· Close co-operation with pre-university education community, establishment of a partner school network and diversified system of pre-entrance programmes; influence on secondary school community (school principals, teachers, regional secondary education authorities) in order to implement the education reform.

· Development of a broad continuous professional education system, providing training of high academic quality, development of internationally competitive programmes (MBA, Executive MBA etc.).
Key facts and figures:

· 10 faculties 

· 62 departments 

· 11 research institutes and centers 

· 3 regional affiliates 

· 79 affiliated secondary schools and a consulting center 

· 9000 students 

· 294 PhD students 

· Academic staff: 

· full-time - 660 

· part-time - 450 

· 400 administrative employees 
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Fig. 1: Development of course at the SU-HSE

[image: image3.emf]
Fig. 2: Library acquisitions at the SU-HSE
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Fig. 3: Spending on library acquisitions at the SU-HSE
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Fig. 4: Subscriptions to periodicals

    Number of publications                 Edition (in thousands)
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Fig. 5: Development of book publishing at the SU-HSE
An important element that characterizes the university’s growth can be found in student enrollments. The SU-HSE places a strong emphasis on preparing entrants capable of becoming successful students upon enrolling at the university. A number of projects were conceived and realized with precisely this aim in mind. They include:
· the creation of a system of base schools, whose teachers prepare motivated pupils for admission at the SU-HSE

· training in economics and mathematics for teachers at the base schools

· the creation of a special faculty for preparatory pre-enrollment studies, which offers one-year and two-year courses to prepare for admission to the SU-HSE

· the organization of a system of Olympiads for high school students, whose champions are admitted to the SU-HSE without entrance exams

Figure 6 illustrates enrollment trends and considers the proportion between budgeted entrants (i.e. those who studies are paid by the government) and paying entrants. We should note that a system of fee reductions in dependence on academic success has been introduced, both to ensure social equity and as an added incentive for student excellence.
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Fig. 6: Student body of the SU-HSE (1999-2004)
Enrollments by students from all of Russia’s regions and rising entry figures at the SU-HSE’s branches have also played an important role in establishing the university’s images as a nationwide institution of higher education. A detailed listing of these figures can be found in the Annex 2 (Tables 1 and 2).
This data bears witness to the fact that the State University – Higher School of Economics has been able to transform itself from a small Moscow institution into an institution with a nationwide enrollment within a very short period of time. 

Research and Development at the SU-HSE

One of the basic ideas behind the HSE’s foundation consisted in its gradual transformation into a research university. It is only natural that this task could not be completed quickly: the university needed to prepare instructors to read new classes, and there was simply too little time to undertake full-fledged research. However, slowly but surely (beginning around 1999), a number of research institutes were founded, some of them attached to the corresponding faculties, others retaining a university-wide, interdisciplinary orientation. Figure 7 shows the HSU’s principal research institutes.
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Fig. 7 – Research institutes at the HSE

The growing number of research institutes has led to an increase in the number of completed research projects. From 1999 to 2004, in terms of financing, the number of research project performed has increased by 28 times.
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Fig. 8 – Realized research projects

The main directions of applied research include:

· administrative reform and the reform of the civil service

· formation of the new economy

· structural reform and industrial politics

· enterprise behavior and corporate management

· programmatic-pragmatic methods in contemporary public administration

· optimization of state social policy

· labor market problem and employment

· macro-economic forecasting
· regional economic development
· problems of the consumer market (cycle of works)

· educational reform
The HSE was created with a view to restore the link between education and research in social and economic sciences. For this purpose the university employed leading scientists having authority in their competence spheres. Currently among the HSE staff there are 9 academicians and associate members of the Russian Academy of Science. The HSE academic staff publish over 70 monographs and 600 articles in the leading Russian and international journals annually.

The HSE holds annual research grants competition in order to support academic research funded by the university and its faculties. In 2003 grants were awarded to 22 academic staff of the HSE, including 9 people having received full grants, 8 people - partial grants. The HSE allocated 3.3 mln roubles from the University funds. Faculty grants were awarded to 13 people.

The HSE also holds annual competitions of student research papers and awards special student grants.

There are two doctor dissertation councils in the HSE: on economics and on sociology. 12 theses were submitted in 2003. The membership of the doctor dissertation council on psychological sciences has been discussed and approved by the HSE Academic Council. Current plans include the creation of dissertation councils on law and political science.

Interdisciplinary approach to research became a pre-requisite to successful development in the HSE of such areas as institutional economics, corporate economics, economic sociology. Intensive contacts with foreign colleagues helped to acquire and disseminate knowledge. Close links with the government and primarily with the Ministry of Economy (in 2000 transformed into the Ministry of Economic Development and Trade) provided rich empirical material for the development of these research areas. 

All the aforementioned resulted in the application of accumulated knowledge in a number of innovations and analytical developments for the Government with the view to speed up the institutional reform and design adequate implementation mechanisms that started in the mid 1990s. The specific character of the HSE activity in this area consisted in the initiative development of concepts which were then offered to potential clients. This approach required financing of research and analytical developments from the internal resources for long-time, but it also provided the HSE with necessary independence till the new ideas and innovative solutions could be offered to the government and society.

Currently the HSE is a major research centre in social and economic sciences in Russia involved in the main institutional reforms. The HSE research outputs and analytical developments are actively used in the reforms of education, government, social and budget sphere, and the government informatisation programme. The participation in the reforms laid the basis for the implementation of new major research projects, such as monitoring of education economy, development of economic education institutions reform, new economy monitoring and information society statistics, development of electronic government tools and government institutions reform concept, setting priorities for structural and branch policy, and non-market sector research. In 2003 98 research projects were carried out in the University for the total budget of 251,6 mln. roubles. 137 HSE researchers took part in different externally funded research projects in 2003, including 7 doctors and 37 Ph.D. professors, 180 professors and lecturers, 15 post graduate students, 41 students, over 200 external experts.

The main research areas for the future are:

· Monitoring of education economy 

· The concept of reform for institutions of economic education 

· New economy monitoring 

· Information society statistics 

· Government institutions reform concept 

· Electronic government tools 

· Monitoring of the current state and behaviour of economic entities 

· Modelling of institutional change in economics 

· Priorities of structural and branch policy 

An important indicator of the research activities of the HSE’s faculty can be found in the number of publications over one academic year. Figure 9 shows how this index has changed over time. The graph clearly shows the intensive growth of publications among the university’s faculty and staff.
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Fig. 9 – Structure and dynamic of publication by faculty and staff members of the SU-HSE

Notwithstanding this rather impressive general increase in the number of publications, its distribution has not been even: the members of some departments or faculties publish more often than others. To fight this disproportion, the university has developed a system of academic incentives: once she or he has reached a certain volume of publications in scholarly journals, the instructor receives a bonus in addition to her or his regular salary, which can reach up to 40% of his-her monthly pay.
Moreover, since 2003, the university’s faculty and staff members can apply for research grants. Applications are reviewed by a competent commission that also includes external experts. If the application is successful, the instructor (or research group) receives funding to carry out research. Part of this funding comes from the university’s centralized budget, while another part comes from the budgets of the individual departments and faculties. Figure 10 shows the general development of the number of grants awarded; Figure 11 shows the distribution of these grants for 2003 and 2004.
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Fig. 10 – Inhouse research grants, intended to stimulate research and development at the SU-HSE

The results of funding allocated for research grants are subject to regular review at the meetings of the SU-HSU’s academic council, showing in how far it is a priority in the university’s overall activities.
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Fig. 11 – Individual research grant programs at the SU-HSU

Funding and Finances at the State University – Higher School of Economics

Figure 12 shows a general image of the revenue side of the SU-HSU’s budget in comparison to the part of the budget that is secured through federal funding.

[image: image15.emf]
Fig. 12 – Index of the revenue side of the SU-HSE budget

Figures 13 and 14 show the SU-HSU’s revenue structure and it development over the span of three years. These graphs show that the general revenue structure is largely stable, even if certain sources of revenue have increased considerably. 
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Fig. 13 – The SU-HSE’s revenue structure for 2002
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Fig. 14 – The SU-HSU’s revenue structure for 2004

Figures 15 and 16 present analogous data on the HSE’s expenditures. One can see that expenditures on major construction projects, housing maintenance, and other infrastructure has grown. The university’s continuing development will probably lead to further increases, since by the end of 2004, there was clearly not enough classroom space or student housing to guarantee qualitative academic activity.
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Fig. 15 – Expenditures at the SU-HSE in 2002
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Fig. 15 – Expenditures at the SU-HSE in 2004

Teaching Staff
In the years since its foundation, the university has succeeded in recruiting a considerable number of highly qualified teachers. At the end of 2004, doctors of science (equivalent to the German Dr. Habil post-doctoral degree) and full professors comprised 25% of the total faculty, while PhD graduates and associate professors made up 45%. 30% of all instructors had no advanced degree.
The high quality of the teaching staff can be explained through a number of reasons. The first of these is the fact that the SU-HSU is an attractive place to work. This is not only due to the university’s prestige, but also because the teaching staff is given a unique degree of creative freedom. A second reason, naturally, is that the HSU pays well. The following graph shows the changes in the salary expenditures for the university’s staff, and the dynamic of average professorial pay. One can see that in 2004, an average professor’s salary was almost up to 50,000 rubles (roughly $1,800 per month or $21,600 per year), a figure that is very high for a Russian university.
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Fig. 17 – Salaries and emoluments of staff categories at the SU-HSU
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Figure 18 – Indices of average teaching staff salaries at the SU-HSE
Academic Standards and Quality of Instruction

The university’s course of study follows the widespread scheme of “4+2.” The first four years of study lead toward a bachelors degree; the second two years go toward a masters degree. Study to become a specialist (as an intermediate qualification) takes 5 years. 
The SU-HSE makes active use of state-of-the-art educational technologies. A modular system of study has been introduced to all departments. This system emphasize intensive independent study by the student, which is guided by his or her instructors. In studying, the student completes a large number of independent written exercises and papers, which allows the university to keep track of the student through a rating. The academic year is not divided into two semesters, but five modules.
The specific quality of academic activities at the HSE rests upon the idea that training in a variety of fields, disciplines, and specializations in economics is impossible without the following components.
Economic theory. The level of training offered at the HSE in the field of theory is already up to the standards of Western European universities. While many institutions of higher education end their courses in economic theory with the textbook “Economics” by R. Dornbusch and S. Fischer, this material is already covered with the first year of study at the HSE. It is followed by an intermediate level, which leads into the personalized study of around 20 more specific “scattered” theoretical courses. The third, most advanced level begins during the masters program. Here, the student works in research colloquia and seminars, discussing problems on the basis of his or her own research. A solid background in economics is also part of the university’s programs in administration, law, and sociology: in this sense, all socio-economic specializations learn a “common language.” 
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Fig. 19 – Indices of average professors’ salaries at the SU-HSE (Moscow)

Specialized mathematics and IT training. The course volume in these fields of study is higher than at many technical universities in Russia (consisting of app. 700 hours of coursework). Study in these fields is structured in parallel to the corresponding economic modules, thus allowing students to clearly grasp the economic content in mathematics. Students learn how to work professionally with databases, spreadsheets, statistical software package, and, respective of their specialization, analytical software packages for bookkeeping, financial management, investment project evaluation, macroeconomic modeling, etc. 
Intensive language training. This aspect of study aims at helping students to become fluent in one or more foreign languages, since the more advanced students at the HSE are later required to attend lectures by professors from abroad – the number of these is quite high – without the aid of a translator. 
Study of real problems in the Russian economy. In the curriculum of applied economics, considerable emphasis is placed on courses taught by Russia’s leading economists, many of whom work for the government or for central economic institutions. This introduces students to the real problems of the Russian economy. Senior students and graduate students are actively invited to join the analysis and development of concrete economic policies.

Upon completion of a masters degree, the HSE provides its graduates with the possibility of taking written and oral exams in the English language before the exam commission of Europe’s largest economics faculty, the Rotterdam Erasus University to receive a masters degree in international economics from this university.

Developing a Program for Continuing Education
The opening of new continuing education programs is an important aspect of the university’s development. Figure 20 shows the indices of students enrolled in various types of continuing education programs. It shows that the number of participants in such programs has been enjoyed uninterrupted growth. A more detailed analysis of the statistical data shows that there is rising interest in more expensive, qualitative programs, developed by groups and departments who entrepreneurial function is quite clear.
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Fig. 20 – Enrollment indices for continuing education programs

We should note that those divisions directly involved with business-education are usually the strongest carrier of entrepreneurial culture in any university. At the SU-HSE, the most successful division that works with an adult audience and realizes exclusively commercial education projects is the Higher School of Management. The history of its foundation and development is quite telling as far as the growth of entrepreneurship at Russian universities is concerned.  

Forming a Business School in the Framework of a State University
The socio-economic changes currently underway in Russia concern all aspects of life. It is understood that they have also had an impact on the field of education. On the one hand, both secondary schools and institutions of higher education have encountered new problems, ranging from the pressure to seek new resources independently to learning the art of competing with other educational institutions. On the other hand, schools and institutions of higher education also now have new possibilities, which, in our opinion, they are not yet using effectively.

2. To what extent can the school be described as entrepreneurial?
The creation of the new type of a higher academic institution brought some particular features to the HSE . Firstly, the project was the initiative of the Russian professional community supported by the Russian government. Secondly, the SU-HSE was initially designed as a university and analytical centre combining both educational and research functions. Thirdly, the university was created "from scratch", which had its advantages, but also created additional difficulties. On one hand, the university had no history and did not have to compromise in planning its future development. On the other hand, it had practically no reserves. Even now the SU-HSE develops ahead of its resource base.
One of the key signs of the HSE entrepreneurialism was development of the SU-HSE branch network in order to broaden the access to high quality education for regional students and developing regional branches into local education, research and consulting centres providing the elite level of training.
Unlike many other universities the HSE created one of the largest departments of pre-university education. The faculty of pre-entrance training combines professional orientation of entrants and preparation for entrance exams, full time pre-entrance courses on the HSE premises and specialized training of basic school students, regional pre-entrance courses and students of the All-Russia Internet School.

Over the last 8 years 6500 11th year schoolchildren studied at pre-entrance courses. About 80% of them have become the HSE students. The number of commercial students increases annually. The number of students in the '10 form' programme amounts to 335, over 200 students study in the '9th form' programme.

In 1995-2004 the number of HSE schools increased from 13 to 159: 116 schools develop economic specialisation, 30 schools specialise in law, 10 - in social science, and 3 - in political science. In addition to regular seminars for school principals and teachers in 2005, the HSE will run the project 'Education Managers' Re-training' under TEMPUS programme. All-Russia Internet School has been dynamically developing for two years now.

The School boasts of many student communities, student clubs, newspapers and Websites. One should note that some of these student initiatives benefit the university directly. For instance, the “City” Sociology Club regularly carries out sociological research whose results contribute to important university decisions.

The university also develops innovative strategies through its international partnerships. The SU-HSU works together with a broad spectrum of international partners, whose resources contribute toward the realization of the SU-HSE’s mission. Since its foundation, the university has carried out projects in the framework of the EU programs TACIS and TEMPUS. Thanks to these programs, the university has succeeded in making available study abroad opportunities to a large number of its teaching staff and its best students, many of whom later become instructors at the HSE themselves. 
The university’s development was highly untraditional in that it took place so quickly in a system of education that has inherited the Soviet tradition of conservatism. The best illustration of this pace of growth can be found in the figures below. One can set up several hypotheses to explain why the university was able to develop so quickly. First, the tempo of speeded development is indubitably connected to the personality of its Rector Prof.. Kuzminov who has a clear entrepreneurial bent and sets a fast pace for realizing innovative projects. 
Second, one could say that the university’s development was affected by the general atmosphere of the mid-1990s: almost all aspects of life were changing rapidly, and any slowdown could lead to an enterprise’s total collapse. It seemed that even the highest echelons of the government were rushing to help the new institution, since there was a great deal of uncertainty as to what tomorrow would bring. Third, the university has consistently attracted faculty members dissatisfied with the routinized situation in Soviet academia and seeking a place to realize their innovative ideas. 

3. What is the balance between external and internal  drivers?
Being a state institution the SU-HSE is subordinated to the policies of the central Ministry of Education. The education reform will change financing mechanisms in the near future (by introducing Governmental Individual Financial Obligations, an equivalent of student loans) and develop higher educational institutions with new administrative and legal organization. 
As a result the competition in quality and price will become stronger on the market of education services and at the same time the autonomy and independency of educational institutions will be expanded. The third post-war demographic wave will also intensify the competition as the number of entrants will have reduced by one third by 2010 as compared to the current level. Increased demand for professional education (citizens and business) due to economic growth may reduce tension on the market.

A system of educational loans guaranteed by the state may also diminish demand constraints. A program of state support provided to leading universities may also compensate for losses incurred to those institutions due to introduction of Governmental Individual Financial Obligations which may result in improvement of professional potential of academics and quality of education in the 25-40 leading Russian universities. The top-rated universities will be selected on the basis of public competition with strict quality requirements to education and research.

Transition to the Unified National Test and introduction of the specialized education at a senior stage of high school lead to reorganization of work at that level. New requirements should combine the basic and specialized study within the pre-entrance department and develop of school education content. 

New requirements to the education quality in the near future will be related to Russia's integration into the European higher education area, which in the long run means the compatibility of Russian and European diplomas and recognition of Russian diplomas on the European education market. But in order to achieve this Russian higher educational institutions should be ready to carry out external monitoring over a wide range of activities. It includes the following:

· Compatibility of curricula, subject programmes and teaching materials with those of European universities, teaching techniques and students' knowledge assessment 

· Introducing ECTS and corresponding diploma supplements 

· External academic quality control, programs to increase students and professors mobility 

· The level and the volume of scientific research and development 

· Coherence between clearly identified missions and activities of higher educational institutions 

· Transparency of decision-making systems and procedures of financial flows. 

At the first stage of the School development the key task was to gain prestige. Today the identified priority for the SU-HSE is to retain its leading role and maintain its role and reputation as a university of social and economic studies of international level and the government key analytical center. To achieve this it is necessary to continually improve education and research quality in view of inevitable competition on the market of education services, changes in mechanisms of HEI financing and Russia's joining the Bologna process, as well as reduction of the number of entrants of the third demographic wave.

Two major external drivers are critical for entrepreneurialism at the HSE – the labour market, in particular the Russian Big Business where many graduates are employed; and the State as a regulator of the higher education system at large and having particular treatment of institutions such as the HSE, in particular. These drivers are powerful but not necessarily well articulated and coordinated. 

 The majority of interviewed note that the quality of educational programmes today does not satisfy the labour market and the economy. This is not only due to the stigma and conservatism of the higher education institutions, such as the HSE.  

Rector Kouzminov comments: 

In my view, this is caused, first of all, by the fact that the state educational standards, the content and structure require essential improvements. On the other side, the majority of the representatives of business today cannot clearly formulate the parameters, to which the graduates should correspond. 

The absence of professional standards, applying which it would be possible to modernize over-uniformed, obsolete or mediocre state standards. About the need for introduction of professional standards we speak at least two years, but them we, until now, do not have, in particular in our departments and branches. They do not get the specific signals from representatives of industry and business. 

Therefore it is very important to fix a certain interface of interaction of studies and business, which makes possible for head-hunters to impose requirements in the content of curricula. 
Passage to the long-term planning of business- strategies would improve our situation: this would make it possible to determine the structure of the courses and specialisations necessary for modern economy.

The Bologna Process requires the passage to the multilevel system of the higher education - bachelor, master, instead of the persisting old Soviet qualification called “specialist” (5 years of studies without in-depth specialisation).

 
The new modular structure of educational programs increases the mobility of students and teachers, via the introduction of the system of credit points. Furthermore, these tools make it possible to construct the educational programs, which are biased towards demand. The programs, which are designed not for the HSE alone, but for a number of partner universities. We took the first step with respect to the programs of masters, which, in our opinion, must contribute to the development of this level in accordance with the needs of the future labour market.

Recently the discussion about official rating of educational institutions in Russia took practical steps. This undoubtedly is useful, but it is necessary to determine the criteria. Indeed all evaluators compose ratings for subjective reasons - someone under the effect of the loud brands, someone on the basis of other indices. In this case each of the developers of the existing systems of ratings assumes that precisely its ideas the State will use to determine the volumes of financing educational institutions. 

 
With ratings officialised by the MOE, there is chance to get a tool for the regulation of financial flows on formula basis. 

Now the investments of business in higher education are made in essence in the form of charitable or sponsor programs in individual institutions. New possibilities will be opened within the framework of the National Project (federal programme) "Education". The competition (tender board) of innovation projects of institutions showed that practically all participating expect financing of their projects by companies, interested in the results of such innovations. We estimate that after a couple of years these competitions will pass to normal mode under the auspices of this federal program. 

Undoubted motivation for the investors - transparency of these innovative projects, because of the rigid system for control and fixed mechanism of the participation of investors in evaluation of the results of the projects.

 
It is important that institutions will not only design, but also be in charge of scientific, technical and innovation projects. Creation by companies of their own research centres led to an increase in competition in R & D market in Russia. If in the USSR higher educational institutions carried out up to 30% of orders for R & D at the military-industrial complex (then the largest consumer of research and provider of funding for it), today this share declined by an order of decimals.

The strange situation: big industry captains write letters in support of the State budget financing of this or that institution, but commission no studies themselves. Therefore one of the most important indicators in the future rating must become a number of innovation projects, in which the institution participates. 

If there are no such projects, then this is no longer an entrepreneurial university but “a museum”. 

Talking about the external drivers, the Big Russian Business, in my view, does not actively support experiments and innovations at universities, even ours. It is obvious that it is difficult for us to train specialists, especially in practical and technical disciplines, without their participation in modern research demanded by the economy. Especially, taking into account the fact that the period of the change of new technologies is often less than the time of studies of students. 

 
Furthermore, we are approaching a change in the State regulations of higher education institutions and a quantum leap in their autonomy and economic independence. The HSE, which occupies upper lines in the ratings, is directly concerned. We assume that more entrepreneurialism will occur after the creation of a solid endowment and purpose funds, and allocations for resource capital, from both the state, and particular means.

In another interview Rector Kouzminov made the following remarks:

We depend on the environment. Conversations about the role of universities in functioning of the economy are never-ending among the academics, economists, politicians, businessmen, reformers, conservatives and in the wide array of the society. If until recently the panacea from the ineffective performance of universities were considered "correct prices" ("you will establish correct prices for services and salaries, and all immediately it will begin to work effectively"), then now they addressed the "correct institutions". But how to determine, what institution is "correct", or, in other words, effective? Does this concept allow for generalisations? Is actual performance or previous record matter in funding the “correct” institutions? With what criteria or indicators one should approach their estimation? 


It is possible to consider institution as a structure, which minimizes the restructuring or expansion costs, and to evaluate it according to certain criteria. However, a department is able to ensure the local minimization of the transition costs and at the same time create the global ineffectiveness (through use of space and property it possesses, for example). It is possible to analyze how effectively the institution helps to decide or to at least soften the problem of the limited rationality. Thus, enterprises with different forms of organization of business differently manage the consequences of their limited rationality. 

Similarly, different departments or institutions with different degrees of effectiveness can attain softening of the consequences of their limited rationality in their own ways. 
However, in our case we still observe the ambiguity in treatment of the outcomes and benefits on entrepreneurial activities at the level of departments which may occur without any predetermined terms or criteria.

Can the State be effective owner of a university and ensure its leverage? Should it remain the owner because it a guarantor of higher education provision more or less as the natural monopolies? To these and many other related questions there are different answers (“whom you talk to”) and, as a result, variations in the consistency of the State strategies subject to pro-reform or pro-conservative leadership.

The more complex the institution is, the less the vector of its influence on the society is single-valued. The HSE is expanding fast, and the attempts to regulate its entire spectrum would together contradict the elementary laws of physics. 

If it seems you that all in the staff are satisfied with the innovations, you do not consider all variables and “hidden costs”, checks and balances. Accordingly, by many bold and concrete measures of the HSE Rectorate cannot please all staff. Whatever branch or department we take, there will always be vested interests and people who do not agree to change. 


However, in our institutional setting, just as in the bookkeeping balance, besides the active memberships, liabilities, always there are positive and negative drivers. And they must bridge both sides: the one, which is forward-looking, and the one, which assumes institutional memory and traditions.


The HSE is growing exponentially. In view of the limited rationality a detailed plan and previously counted thoroughly benefits and expenses of institutional reforms are not feasible.

 
Stimulus has a value not only in the economic, but also in the institutional developments. In the essence, the entire history of the HSE is creation and destruction of motivations. However, it is not possible to create the system of ideal motivations for the HSE as a large system, as a whole. Departments and courses increase the inequality between the groups both on the incomes and on the stimuli. Accordingly, in some teachers and managers motivation will be stronger than in others. 


One additional factor, which has an essential effect on institutional change, is experience, accumulated by university. The fact is that in the process of historical development added are the routines, which end in sluggishness. First, by return from the scale in the movement to one routine or another: the more the staff follows the specific rules, the higher the degree of coordination and the greater the return should be. 

In reality, the sharply negative attitude of staff to the uncertainty and, consequently, also toward any institutional change is growing, creating stagnation. 

Therefore, in conducting the reforms within a large university such as the HSE it is necessary to take the prevailing cultural and social abutments into consideration.

 
Finally, the successful conducting of entrepreneurial reforms is impossible without taking into account psychology of people. The irrational solutions, which assume people, in many respects are caused by their desire to avoid uncertainty. Many economists and managers are inclined to consider that the weighty luggage of theoretical knowledge gives them the absolutely precise understanding of how it works and must work, and this understanding carries them to a singularly accurate system of values. But managerial and institutional errors are a fact of life, and real life is more complex than any diagrams and theories.

4. Organisational change

The University is growing and expanding fast internally (more departments, institutes, centres, task forces) and externally (regional branches and partnerships).  While the demand is high the growth potential is hampered by the lack of premises and facilities that disappoints staff and students.   
Still high profile of the HSE allows to attract the most talented teachers and entrants. 10% out of 56 students that scored highest in maths exams in 2003 became the HSE students. Many of winners of national competitions on different subjects enter the University.

From the very start aspiring to become a national university, the HSE took effort to extend access to its educational programmes for students from the regions through a network of branches. Recently the HSE joined the Unified National Test examination system along with the leading Moscow universities. 400 new students entered the university upon results of these exams. After the first semester they became the best students at all faculties. In 2003 the share of the students from the regions among first year students increased to 35%. All in all the HSE students come from 61 Russian regions and 3 CIS countries. This means that the HSE has actually become a national university.

The HSE graduates are in demand on the labour market. From 96 to 100 % of graduates find jobs by their specialization (compared to national average of 30 per cent). 

The HSE paid attention to new forms of teaching process organization, the steps undertaken to improve these included:

· Curricula development with the use of credit system (within the experiment of the Ministry of Science and Education) 

· Use of the written forms of on-going, interim and final control as a main form of knowledge assessment 

· Use of 1-10 scale of academic performance assessment instead of 1-5 scale 

· Introduction of ECTS instead of simple end of term/year marks 

· Student ratings upon term results 

· Academic scholarship assignment upon term rating 

· Professors' ratings. 

All these measures allowed to introduce more objective and differentiated assessment of students' knowledge, and therefore to increase the training level. The computer testing by the Ministry of Education showed that students of Economics and Management faculties had high scores in general professional subjects. 92,3% of the students of the Economics department who passed the tests scored 'good' and 'excellent', 79,3% of the students of Management faculty scored 'good' and 'excellent'. The external assessment of the students' knowledge showed better results than the internal one.

According to the HSE professors and students' life monitoring, both academic staff and students positively assess the new forms of teaching-learning process organisation. The academic staff are more critical of the modular system and written exams. Students are more negative about student ratings and grant allocation based on the ratings. The academic staff ratings still require reformation.

The university positions itself as a higher educational institution where student attainment is stipulated by diligence in studies. Programme quality requirements are constantly rising which leads to student expulsion. This is evidenced by annual increase of student expulsion. It was especially high in the academic year 2002-2003 at the faculties of economics (5,3 %), management (7,4 %), sociology (8,3 %), law (8,4 %), political science (11 %), business IT (15 %).
Rector Kuzminov formulated the following tasks for the forthcoming organisational change (in the order of priorities):

It is necessary to resolve the following strategic tasks:

1. To achieve required standards of facilities. This is necessary for the University activity and successful development of its training programs. The existing standard for universities (13.5 sq. m per one internal student) is sufficient to resolve the existing problem. 

2. To achieve the education and cultural "university effect" by placing the SU-HSE buildings in one area or several neighbouring places. Requirements of the Moscow education markets demand the University to be located in down-town or in the South-West of Moscow. 

3. To transfer to modern education techniques based on independent student's study and constant presence of teachers at the University. This leads to the "free space" principles implementation: availability of computer and library rooms with free access to storage (1 seat per 3 persons) and an office for every professor and assistant professor and rooms for every 3 teachers. 

4. To continue the SU-HSE policy of selecting the most talented students from the Russian regions, playing the role of the leading All-Russian University in social and economic sciences by attracting the best graduates from regional universities to master's programmes and post-graduate courses. 

5. To develop the pedagogical aspect of education and create the cultural university atmosphere, which requires construction of the sports and entertainment university infrastructure. 

Vice-Rector in charge of university development adds:

As long as the demand for quality education is growing, a balance should be kept between the number of enrolled students and post-graduates and cost of training programs;

· Increasing admission to continuous professional training programs; 

· Introducing a program that will facilitate decision-making and control over administrative costs; 

· Forming extra budget reserves and funds to mitigate market fluctuations of revenues. 

A new stage of the HSE development calls for changes in organizational structure and administrative system, which include: 

· Attracting professional managers to functional positions while reserving key ("political") administrative posts to academic staff. 

· Strengthening the role of Academic Councils, Collegium of ordinary professors and students' self-government. 

· Further developing autonomy at departments with a wide delegation of financial, logistic and organizational functions and increasing their responsibility for their decisions. 

· Setting up Trustees Councils at departments. 

Being committed to a research university model means further re-positioning of the SU-HSE, which covers:

· Transition to the two-tier training program of bachelors and masters at all departments and professions instead of specialists programs; 

· Attracting the most talented graduates from other universities to the SU-HSE master programmes; 

· Expanding post-graduates training; 

· Constant tightening of academic requirements to entrants for all educational programs; 

· Maintaining leadership in prices on key educational programs and conducting regular value for money monitoring, taking into consideration demand, the number of vacancies, fluctuation of national currency rate, inflation and so on; 

· Developing a system of flexible grants and a system of discounts for talented entrants and students to attract promising young people from disadvantaged social-economic background to quality higher education; 

· The SU-HSE should be a "resource center" in implementation of social-economic profile in senior high school grades throughout the country. 

· Active involvement of the SU-HSE professors and lecturers in setting up state educational standards for profile disciplines. 

To improve the quality of education and make it compliant with growing demands of the market (including the Bologna process requirements) the SU-HSE will actively improve the organization of a teaching-learning process. The activity includes:

· Increasing flexibility of curricula through ECTS (European credit transfer system). 

· Reducing academic load and increasing independent work of students. 

· Strengthening practical training of students through a certain training system and establishing basic chairs of leading state departments and Russian business companies at the SU-HSE. 

· Providing the study materials and special literature (including e-resources). 

· Developing mechanisms of effective internal and external control over quality of education programs at all departments (including participation of the leading foreign universities and networks). 

· Expanding programs of academic mobility (increasing the number of study visits from 5-6 to 15-25 per department, defining quality criteria of monitoring effectiveness, transparency and integration into teaching-learning process). 

· Further development of double degree programmes. 

· Creating conditions to attract foreign students and post-graduates from prestigious universities of developed countries to the SU-HSE. 

· Further development of master's programs. 

· The SU-HSE involvement in research programs, projects of key international organizations, international conferences organization and publication of foreign periodicals. 

· Performing functions of national contact centers for the OECD and framework research programs of the European Commission. 

· Developing cooperation with international companies and business associations (including participation of students in business projects; participation of students and post-graduates in applied research; developing a system of scholarship agreements for study visits of students and post-graduates). 

With a view to improve entrants' "quality" the SU-HSE will be expanding preliminary training in secondary schools, "schools for the young", at pre-entrance training departments and the Internet-schools. The SU-HSE will introduce a "zero" year for preliminary training on a commercial basis. The SU-HSE will try to attract the students with best UNT and Federal Subject Olympiads results. At the same time a strict control policy will be maintained, thus increasing requirements to students' knowledge and skills assessment; there will be no opportunity to cheat at the exams. As a result a dropout rate will go up by 25-30% during a four-year period of study. 

The SU-HSE branches will also be considered as key Higher Institutions in the regions and the quality of curricula in Moscow and branches will be the same. The branches will be included into unified information area of the SU-HSE (partly with a help of the university information system). By 2010 all the branches will have master programmes, and new departments will be open supported by the SU-HSE profile departments.

The University pays much attention to student organizations and initiatives. Some of them are:

· Evening schools for senior pupils led by students. 

· Sociological and market research carried out by students under the University orders. 

· Special out-sessions for training and research programmes. 

· Organization of the SU-HSE festivities (amateur performance, music and dance groups, the Club of Cheerful and Smart). 

The University is very interested in attracting its graduates to various SU-HSE activities: 

· Setting a strong self-financing Associations of graduates, 

· Departments involvement in expanding and using the data base of graduates, 

· Attracting graduates to the SU-HSE continuous education programs and providing them with certain preference. 

Objectives set in this chapter cannot be resolved on the University level only. This is the task of the departments. They should be discussed in detail and evolved in corresponding agendas to be drawn up in autumn 2004, considered by Academic Councils of the departments and further approved by the SU-HSE Academic Council.
After the tender board in 2006, the SU-HSE was chosen as one of the national universities which mean nationwide status and relevance of its programmes. 

Rector Kouzminov explains in more detail:

The purpose of the innovative programmes of the SU-HSE - formation of analytical competencies necessary for successful work in business and the government. It means, that our graduates should be capable to do complex analysis of constantly varying social and economic situations, to be able to develop and to conduct projects, to do research, process and analyze the diverse information. And also to possess practical skills as experts; students are actively involved in educational process, not only studying but participating in hands-on projects. At last, it is necessary for future businessmen and managers to develop ability to do research and apply the results.

 
To develop such experts at the HSE, it is necessary to reconstruct the educational environment accordingly: to master new educational toolkits, to develop new educational products - interdisciplinary Master programmes, innovative teaching and methodology tools. A new Training Centre for teachers and employees of the HSE and its branches, and also teachers of other Russian universities will be created. 

We plan to develop nine innovative techniques of skill development for creative and designer activities. Attention is given to integration of science and education, expansion of interdisciplinary research. We plan to set-up 13 science-cum-education laboratories at five faculties and branches, whereby active participation of students in research is welcome. Six of these laboratories will start in 2006. Together with the Russian Economic School we opened the Institute of fundamental interdisciplinary research (or Institute for Advanced Multidisciplinary Studies).

 
And in partnership with the representatives of leading foreign universities five international network projects will be started (Networks of Excellence).

 
Within these innovative programmes we are going to receive unique educational and research  data to process and aggregate. Pioneering monitoring and research will give new exposure to the economy based on knowledge. A specialized infrastructure of gathering, processing and distribution of social and economic information, necessary for carrying out research at a modern level and training qualified personnel for business and government will be created.

 
Implementation of this innovative programme will allow to create qualitatively new opportunities for effective training of our students, will fix the position of the HSE as a leading Russian university in economic and social sciences, will upgrade our standards to the international quality standards of educational provision and scientific research.

5. Risks
The “inner” case of the SU-HSE described above gives us the opportunity of analyzing the risks and obstacles the university has run into throughout its development and the corresponding perspectives for the future.
One of the most serious risks arises when a university grows too quickly; this can lead to a decline in teaching quality and other negative effects. Unfortunately, over the last years, the university has decided to open faculties that will be difficult, if not impossible to turn into leaders in their respective disciplines. As one senior lecturer pointed out “Further attempts to cover even more ‘terrain” may cost the university dearly”.
Another risk lies in the potential clash of the university’s traditional academic culture and the business culture characteristic business education divisions. On the one hand, if such divisions orient themselves toward profit excessively, they can, in the final analysis, bring on stagnation in the development of their teaching potential. This is why, for example, the Higher School of Management will need to intensify its applied research in the fields of management, finances, and marketing. On the other hand, the “dependent” position of traditional educational divisions can lead to a drain on the most creative teachers, who tend to be intellectual entrepreneurs. This is why the university must support its business school in any initiatives and innovations it produces, including those geared toward commercializing R&D results.

One should also not forget the degree of political risks that a university’s activity involves. As was mentioned above, too close cooperation with government structures can have a negative impact on the university’s reputation for businesses. And vice versa.
The main obstacle in the university’s development since the time of its foundation has been the dire need for qualified teachers. Even if the university has applied considerable effort in recruiting its most talented graduates for teaching jobs, the input – output ration is still smallish. Business recruits the best of them and their subsequent return to the university is highly unlikely
. 

Another difficulty arises in connection to the university’s administration. In combination with its rapid growth, the university’s diverse faculty locations all over Moscow make it rather difficult to manage. Rapid growth in scale of almost any activity usually leads to the loss of entrepreneurial potential and bureaucratization. The SU-HSE faces the serious problem of avoiding the fate that many other mature Russian universities have met.
However, if one deliberates the university’s problems and its perspectives in the future, one should realize that the future clearly weighs out. The SH-HSE is currently reviewing the possibility of constructing a campus outside of the city, and of expanding its classroom spaces in the center of Moscow. The potential of the Higher School of Management and other continuing education divisions has yet to be explored.
6. Financial management

It is a policy of the SU-HSE that at least 50 percent or more of staff income should come from the own income of the university to ensure the sense of ownership. Professor is paid US$1,000 monthly, associate professor – US$700 monthly. They may receive bonuses and grants which are sizably more than regular salaries. The tuition fee is one of the highest in Russia (from 4 to 8 thousand US$ per year and growing). 

The strategy of university development lists the following items regarding financial management:
To achieve stable financial and economic state it is necessary to reach the following strategic objectives:

· To provide teaching staff with adequate salaries which give them the opportunity to conduct their main academic activity without being involved in additional employment; 

· To form reserves and funds for development on the basis of University regular revenues without financial support of the founder and trustees; 

· To create financial reserves and endowments to be able to survive one or two years of possible solvency demand recession in higher and continuous professional education, as well as in research area. 

Improving quality of training standards for students and post-graduates, increasing support for academic research and sufficient material base will upgrade requirements to the management system and increase the total financial burden of the SU-HSE budget. This situation will help to accumulate financial and administrative resources in the strategically important areas and create mechanisms to ensure the long-term economic stability of the SU-HSE. 

To diversify the range and improve efficiency of financial resources it's necessary to do the following:

· To attract additional financing from the Federal budget for the SU-HSE development program; 

· To attract extra resources from the business community for specific education and research projects; 

· To set up a fund-raising system with Trustee councils of departments and their branches and motivating personnel to attract finances, sometimes on non-profit basis; 

· To make a system of permanent monitoring and long-term forecasting of education market. 

The current endowment and real estate do not meet the SU-HSE present needs. This is the main external factor restraining its development going ahead of its existing base.
Vice-rector in charge of finance gives more details: 

At present the SU-HSE possesses only 40% of its premises and 25% of hostels. Due to extensive development of educational programmes, existing premises and hostels cover just about 20% of needs for study rooms and 10% - for hostels. If we fail to resolve the problem, it would affect the existing HSE educational programs.

The SU-HSE possesses 41 thousand sq.m of premises in Moscow (3.1 thousand sq.m are long-term rented out premises of the Russian Ministry of Property). With a new building on Kirpichnaya street, the figures will be 56 thousand sq.m in 2004. The existing norm per student is less than 6.5 sq.m while a standard norm is 13.5 sq.m. As a result the SU-HSE has to provide studies in three shifts, which leads to financial losses (downscaling continuous professional education programs costs about 3-4 mln dollars) and hinders the transition to the up-to-date technology of teaching-learning process. These techniques are based on professors working full-time, but for these two requirements should be met: salary rate must be competitive (which is practically the case with the SU-HSE) and professors should have their own offices. 

A new building in Moscow Downtown (to be put into operation in 2006) will accommodate departments of management, business-informatics and public administration. It will allow to cope with existing study programmes for 2005-2006, but the complex University issues would still remain unresolved.

The SU-HSE buildings are scattered over 10 Moscow distant areas. This leads to extra transport, operating and communication costs in the amount of 500-700 thousand dollars and obstructs strengthening the common education and cultural University area or campus.

The SU-HSE hostels (5 thousand sq. m.) can accommodate only 400 persons while the current demand is for 1880 persons. As a result the HSE rents some 1000 beds in hostels of other Moscow higher educational institutions (MPEI (Moscow Power Engineering Institute), (Moscow City Pedagogical University) and Literature Institute) and renovates and equips blocks of rooms and even the whole buildings of those hostels. A problem of overpopulation leads to heavy additional costs. The 2004 budget itemized 170 thousand dollars for hostels renting, 200 thousand dollars - for furniture and equipment, 200 thousand dollars - for renovation. The 2005 budget has provided 1 mln dollars for those items (2.5% of the SU-HSE total budget). The cost may grow by 2.5 mln dollars by 2007 and by 4 mln dollars by 2010. 

Talented students from regions can not enter the SU-HSE due to lack of hostels, that is why the School can not be positioned as the all-Russian higher educational institution. At the same time it becomes rather hard to attract commercial foreign students. It is also impossible to launch wide-scale continuous education programmes because of the hostel problem (the losses amount to 1-1.5 mln dollars in 2003 and up to 4-5 mln dollars in 2010). 

The SU-HSE doesn't have sports facilities and club infrastructure of its own. More than 25 student clubs and initiatives function in the University, and the University team often win prizes at Moscow student contests. Unfortunately, the SU-HSE can allocate only a few basement premises for them. 

Financing from the federal budget to higher professional education does not match real expenditure for students, although recently the allocations on HEIs from the federal budget increased. As a result commercial students subsidize budget students, and in the near future this situation will remain the same.

Organization forms and topics significantly depend on short-term R@D projects of state customers. Due to certain peculiarities of the budget process the average projects implementation period is only several months. So it is difficult to plan and launch long-term R@D projects and develop academic research under these circumstances. 

The downsizing of technical assistance in the area of higher education means for the HSE that for further development of academic activities and maintaining sustainable links with international professional community funds the HSE will have to invest its revenue received for commercial programs. At the same time the HSE will have to search for new sources of funding. 

7. Human resource management

At present more than 800 lecturers work in the SU-HSE. The majority of teaching staff has doctor's degree and so-called candidate's degree (somewhat equivalent to masters) . Over 2/3 of academic staff (70 %) are full time University's employees. Average age of academic staff is 42 (the SU-HSE is still one of the youngest universities according to the average academic staff age).

At the initial stage of the University development a number of European grants played an important role in attracting and upgrading of academic staff that contributed to development and introduction of high quality master's programmes. Later high quality of master's programmes allowed to develop new bachelor and specialist's programmes as well as a wide range of continuous professional education programmes in the short-term period.

The EU-Tacis grants served as a basis for close contacts between the SU-HSE and leading European universities. A number of lectures delivered by professors from Erasmus university (Rotterdam) and Paris-1 (Sorbonne) university as well as regular in-house training of the HSE staff in Europe became the first step. Having started with the development of programmes in Economics, cooperation spread over other areas including management, law, social and political sciences.

While in 1990s this cooperation was possible mainly in the framework of technical assistance programmes, to date it is funded from the revenue the HSE receives for its services, which was feasible due to prior investment in enhancing quality of training programmes.
Senior staff manager explains:
The SU-HSE has been rapidly expanding and its expansion continues. This leads to the lack of skilled teaching staff because graduates leave the School. With imminent aging of professors the threat may increase significantly.

A serious problem is the lack of procedures to ensure efficient control of international level by departments and chairs over quality of curricula and sufficient internal incentives. Standard Russian external control mechanisms (licensing and attesting procedures, dissertation councils and expert councils of the Higher Attestation Commission and state education standards) appear to be ineffective due to the deficit of criteria for academic activities assessment. Raising competitiveness on education market and the SU-HSE expansion may diminish the high quality standards of education - the HSE core competitive advantages. 

Negative tendencies of "education workmanship" have not been overcome yet. Some of retrained professors prefer to earn through greater academic workload in commercial programmes since their courses enjoy effective demand. 

Independent students' activity is not sufficiently supported by tutors and its share in curricula has been significantly expanded. According to the monitoring statistics of the SU-HSE professors' life in 2003, individual and group consultations with students amount to less than 5 % of professors' workload.
The SU-HSE shows discrepancy in departments' development: leading positions in economics, sociology, management, political science, business-informatics and logistics and not equally developed in law, psychology, journalism and world economy.
Staff development is the key prerequisite for implementation of the university strategic goals, which covers the following:

· Increasing performance requirements for professors and other university staff; 

· Attracting the most qualified academics; 

· Continuous upgrading the qualification of professors and other university staff; 

· Improving material and information provision of professors and other university staff. 

The SU-HSE will toughen requirements to teachers' qualification with a view to improve education quality. The SU-HSE will gradually toughen criteria for competitive selection of professors by introducing additional internal requirements to conduct regular research, publish research results in leading Russian and foreign journals and magazines, get academic degrees and status and master adjacent disciplines. As a result by 2010 the University will achieve the following:

· Every professor will conduct research (students and post-graduates involved) 

· No less than 25% professors of main chairs will get published in foreign journals and no less than 10% of professors will publish there their research results regularly. 

· No less than 35% of professors will be involved in applied research 

· No less than 75% of professors will have a degree 

By reducing the number of academics, whose performance does not meet the SU-HSE requirements, level of the teaching staff will improve.

New standards will also be applied to other university staff (administrative and internal support departments) due to necessity to improve professional level, exploring new information techniques and organizational methods of business processes.

Renewal of the academic staff by attracting the most qualified professors is a key issue of the university personnel development. The SU-HSE is willing to attract the following professors' categories:

1. The leading professors (being at the same time the leaders of schools and research lines) and their supporters ("teams"); 

2. The most talented young professors (graduates of the SU-HSE master's and post-graduate HSE programmes interested in academic research); 

3. Professors-practitioners involved in analytical work as well as administrative decision-making, strategic planning and consultations. 

With a view to increase the competition among professors the SU-HSE should attract Russian experts (who got education abroad and may under favorable conditions come back to Russia for work) to teaching and research activities. The SU-HSE will also try to get the most qualified professors from regions. 

A wide network of departmental and interdepartmental basic chairs will be created at the SU-HSE to develop the teaching-learning process and attract the most qualified experts-practitioners from the government bodies, profit and non-profit organizations in science and business.

Such departments are founded by the leading representatives of state and business authorities. They apply innovative forms of study including special courses, master classes and individual consultations for students.

Teaching any subject of the master's programmes of foreign leading universities with comparable quality is the long-term objective for staff upgrading.

Upgrading programmes for professors and other staff will be developed further. They will mainly cover:

· Participation in out-conferences and study tours in Russia and abroad; 

· Provision of upgrading courses in the SU HSE and external organisations. 

As the NTF projects and international technical assistance projects are over, the University will have to spend increasing amounts on academic mobility covering study tours abroad and participation in conferences. On average the number of study tours abroad will be from 5 to 20 per each faculty (depending on its size). The total estimate for this mobility for 2010 is at least 10 million a year (in the prices of 2004). Faculty funds will be used more actively for these purposes.

The SU HSE teachers, professors and other staff will systematically improve their skills at internal upgrading courses that primarily cover informatics and foreign languages. Documentation turnover, corporate information system application and browsing electronic databases will be covered at the courses, that will be voluntary or obligatory. All the main information-technical staff, University library workers and foreign languages professors will get external training.

Staff salaries will be increased steadily maintaining this competitive advantage and leading position on the market of educational services. Thus by 2010 the number of professors at the SU HSE (Moscow) will grow from 660 to approximately 1100 in the ratio of 10 students per one full-time professor. The level of teachers' and professors' base salary will grow by more than three times. At least 50% of professors will get the SU HSE internal academic grants.

The number of administrative staff will grow comparatively slower; using an integrated corporate information system each SU HSE professor and other staff will acquire broad access and become active users of the University information resources.

8. Inhibitors to entrepreneurialism

In spite of its entrepreneurial image the research and development base for innovations at the SU-HSE is rather narrow. In recent years the SU-HSE has been performing a wide range of orders in applied research and analytical developments though they are not diversified. The HSE collaborates with several state contractors (this is characteristic of Russia as a whole). The HSE doesn't work on the regional analytical market of Russia and has poor linkages with business. The HSE loses a great part of potential small orders because its employees prefer to fulfill them independently (especially in business) due to inefficient organizational system. 

Development of academic research reveals more serious problems. The monitoring of the SU-HSE professors' life (2003) showed that not all the professors were involved in research. During the last two years 61% of teachers took part in research projects (in the SU-HSE projects - 44%) and one third of professors (35%) participated in empiric research. The current involvement is evidently insufficient. In 2003 only 17% of professors-respondents took part in the SU-HSE competition of internal research grants. But more than half of respondents (53%) announced that they were ready to participate in the competition in future.

Results of this kind of research are even more scarce. Over the recent two years 1/4 of professors (26%) haven't published any materials at all and practically half of professors (46%) haven't written a journal article. Only 1/4 of professors have published more than five research articles and only 19% of professors have published their research in foreign languages. Only 22 % of professors have made presentations at international conferences over the last two years.

So far the SU-HSE hasn't set up efficient mechanisms to support academic research. Despite the fact that the HSE has established broad links with foreign universities, the number of international research projects is low and academic mobility forms are underdeveloped. Young scientists don't actively join the SU-HSE research divisions. Links between research and University divisions are not strong. The practice of conducting regular research seminars among teachers - which is the basic form of scientific communication among professors in the leading universities abroad - hasn't become popular in the School. 
Vice-rector in charge of university developments gives more explanations:
Rapid expansion of the University put an end to favorable and informal microclimate (typical for relatively small groups), which attracted people to the SU-HSE at the very beginning and was one of the sources of creative energy. The key teaching staff was scattered around different divisions and territories. The newcomers - professors and researchers - treat the HSE as a prestigious employer, but they don't identify themselves with the School the way the founders did. Lack of internal information system and well-conceived corporate philosophy increases the risk of separating the University team into units with formal ties. The situation is being aggravated by the fact that the University departments are separated territorially as they are located in various parts of Moscow.

At present, according to the monitoring of the SU-HSE professors' life, the majority of the professors (84%) say they understand strategic goals of the SU-HSE development (including 43% of those who understand part of the goals). 86 % of the professors believe they can change something at their chairs; 61 % of professors think they are able to introduce changes at their departments; and 36 % of professors have a feeling that they can influence the University life.

Senior university manager provided the following thoughts:

The SU-HSE management system, aimed at resolving complex and large-scale tasks, excels similar systems used in other Russian higher educational institutions. At the same time the centralized model of management system (useful in accumulating resources which are necessary for the University accelerated development at the initial stage) doesn't fit the current phase of the SU-HSE development. There are occasional attempts to reform the management system from the "top" - with delegation of authority, but they are stuck due to the lack of professionalism among administrators, non-streamed money flows coming from the SU-HSE central budget and cost-accounting units and lack of common corporate information system. Such things reduce efficiency of decision-making process, generate "centrifugal" tendencies among cost-accounting units and the SU-HSE central body, make the "budget units" feel dependant on self-supporting structures and cause a sense of estrangement towards the HSE among ordinary professors and researchers. It is necessary to encourage the University commitment at all levels.
10-12 percent of enrolment drops out annually for various reasons; first of all due to low examination results.
9. The impact on the knowledge society and knowledge economy

A resumption of links with international social and economic sciences and dissemination of present-day knowledge in academic and business community has always been a focus for the State University - Higher School of Economics (SU-HSE). Cooperation with other higher educational institutions through , primarily in the regions, has helped to fulfill that educational mission. The instruments are the upgrading of lecturers as part of the TACIS and NTF programs, as well as development and systematic support of new educational programs and publication of textbooks, teaching materials and monographs on social and economic sciences.

Therefore the choice of the SU-HSE as the developer of a federal educational portal on economics, sociology, and management was quite clear. It became Russia's most-visited educational portal in 2003, with the number of resources exceeding 15,000.

The SU-HSE disseminates training courses and the teaching methods, developed within international cooperation projects, across Russia mainly via HSE branches and special training and upgrading programs for professors from regions and secondary school teachers. It abides by the principle of curricula's openness.

The SU-HSE association of educators in the field of economics and management embraces 46 Russian universities and has an important role in knowledge dissemination and innovative teaching.

In 2002 the SU-HSE took the helm over the consortium of universities and colleges that had won an NTF competition for setting up a center for upgrading and/or re-training the lecturing staffs of Russia's economic institutions. Its goal is to educate a new generation of practicing economists and to provide professional upgrading of high quality comparable to that of leading universities abroad. The center also maintains a professional environment, the academic quality of which is recognized worldwide. Its activity is aimed at creating a unified system of upgrading and re-training of professors in Economics.

The SU-HSE has a traditionally proactive public position - it organizes annually over 700 open conferences, seminars, and discussions. The speeches of the HSE professors get the highest quotation rates in Russian mass media. The Annual International Research Conference convened at the initiative of Prof. Yevgeny Yasin and supported by the World Bank and the IMF has acquired topmost importance among research forums in Russia. At the Conference different people showcase the latest research achievements complied with the economic policy and academicians have an opportunity of meeting with practicing economists.

The SU-HSE regularly holds a series of seminars. Since 2001 it has been publishing several serial research pre-prints [seven such series are coming out in 2004].

The School was one of the initiators of the President's Managers Training Programme that helped more than 30,000 managers of Russian enterprises to upgrade and get internships abroad in recent years. The SU-HSE also played an active role in setting up the Public Council for the Education Development [Russian acronym ROSRO] that became an important floor for promoting interests of academic community.

The HSE corporate website served as one more channel of disseminating the activity outputs in the professional community, and is now the top-rated of all Russian university portals. It was named a laureate of the all-Russia contest in Higher Education in 2002.

The successful development of the School over the last decade is stipulated in many respects by investment in its structural units.

The SU-HSE has the best university library in Russia in terms of subscription to digital resources [over 7,000 titles of full-text magazines and newspapers since the beginning of the 20th century and over 10,000 full-text books], a number of subscriptions to foreign research editions per student [over a hundred magazines and book titles], and the largest quantity of new textbooks per student [17 copies per student on the whole]. By the end of 2003, the library had 274,788 books, including 55,977 books published abroad, and 2,419 copies of periodicals. It organizes regular all-Russia library conferences on digital resources.

For the time being the school opened a new central library with an open access to the print and multimedia sections, designed for using digital library resources. The latter section is a part of the cycle of the electronic information/library system LiberMedia. The library has drawn up a digital catalogue of the books containing 159 040 documents.

By 2006 the SU-HSE publishing house grew into a professional publishing enterprise reputable on the market of research and educational literature. It publishes books and periodicals on the major disciplines taught at the SU-HSE. Most of the authors are Russian, but some of the titles are translated. The house publishes four magazines - The HSE Economic Magazine, The Russian Economy: Forecasts and Tendencies, The Education Issues, and Psychology: an HSE Magazine. The SU-HSE also supports the magazines The World of Russia and Economics at School. Students have their own quite popular newspaper Vyshka.

The SU-HSE has become a major research centre in social and economic science with an on-going project portfolio of over 8 mln USD. In the continuous professional training the university holds the second place after the Academy of National Economy of the RF Government.

The quality of the HSE programmes was acknowledged by international academic community, which led to co-operation agreements with the London School of Economics, Paris I and Paris XII universities, National Foundation of Political Sciences, Paris Institute of Political Science, Erasmus University (Rotterdam) Faculty of Economics, Humboldt University (Berlin), German Institute of Economic Studies (DIW Berlin). 

The main outcome of co-operation with the French universities is the development of joint master's programmes at the faculty of Economics, upon completion of which the graduates receive two diplomas (a Russian and a French one). Mutual accreditation of courses delivered at the HSE Economics faculty and in Paris I University Panteon Sorbonne contributed to this. In 2000-2005 five joint master's programmes were created. Currently 36 HSE students hold both a Russian and a French diploma, and 8 students more are studying in France. Another important project issue closely related to the previous one was the development of a joint post-graduate programme, where 9 HSE post-graduate students are being trained now.

Since 2002 the HSE has cooperated with the Consortium of French Universities, including Paris I, Paris X universities. DEA- Master Degree Training project is further developed not only at the faculty of Economics, but also at other HSE faculties: faculty of Political Science and Paris Institute of Political Science (Sciences Po); faculty of Management and Paris XII University Valle-de-Marne, Law faculty and Paris I University, Panteon Sorbonne.

The HSE continues to cooperate with Erasmus University (Netherlands): master graduates of Economics faculty have an opportunity to take exams for Erasmus University diploma. Currently 70 of HSE graduates hold double diplomas.

International College of Economics and Finance established by a bilateral agreement between the HSE and the London School of Economics has been functioning since 1997. The College offers the first in Russia double degree bachelor programme in Economics. The specific feature consists in the opportunity for all the 250 students of the College to be enrolled in the porgramme. In 2001-2003 the first three graduation ceremonies took place. The graduates received the HSE diplomas in Economics and the London School's diplomas in 'Banking and Finance' and 'Economics and Management'. All the Institute graduates (73 people) received bachelor diplomas of the London University with honours of different degree, 84% of the 1st and 2nd degree.

In 2003 in the College a special research group was set up in order to explore a number of topical areas and design master thesis subjects on the basis of these research results. This will allow to establish first in Russia programme of training specialists with two university degrees, compatible in curriculum and content with the LSE programmes and training materials.

The HSE developed new programmes in the framework of the Innovation Education Programme of the Education Ministry co-funded by the World Bank. Previously co-operation with foreign universities was feasible due to technical assistance programmes, but to date the HSE has started to allocate its own resources for international development.
Vice-Rector for research puts it the following way:
As a new and growing entity the SU-HSE was bound and has been always open to contacts and cooperation. We are ready to share our experience in our proficiency fields and at the same time we are willing to learn from the best expertise of others. Such policy of the SU-HSE significantly changes professional environment in educational, expert and analytical communities, and we will go ahead with this policy. We are going to cooperate with the leading Russian universities. Together we will be initiating new projects and exploring new opportunities, since it is the only way to form a basis for changing the situation in Russian education area.

Being a leading analytical center the HSE is seen as an "engine of reforms". This is because our experts have always been independent and responsible in their views, more so, we have been regularly investing in development of initiative projects. We will move along these lines. The SU-HSE will be actively discussing the key issues of social and economic policy. Through our links with mass media we'll be advocating ideas of the market economy and democracy. We will do the best to consolidate and up-grade professionalism of the expert community using the International Academic conferences and other forms of cooperation fostered by the SU-HSE.

While developing and strengthening links with the education and expert-analytical community, the SU-HSE extend partnerships in new spheres. The SU-HSE is to win regional markets not only as one of the leading higher institutions but as an expert and analytical center.

The SU-HSE is going to expand partnerships with the CIS analytical centers (including those affiliated with universities). The SU-HSE intends to expand ties with the civil society structures including the socially responsible business as one of its influential forces. Relating with business, as well as power structures the SU-HSE experts will remain their independent stand. This policy will set up a constructive dialogue with business, power and society. 
Nonetheless by international standards the HSE is not well exposed (probably due to its short record). It has cooperation agreements with 12 foreign universities but only 5 per cent of HSE students go for joint studies abroad. And only about 30 foreign students come to study at the HSE in Moscow.   
10. Assessment of the School’s entrepreneurialism

The history of the State University – Higher School of Economic (SU-HSE) as a relatively new institution reflects the problems that the development of Russian higher education has encountered in the process of market reform. At the same time, it is also presents a modern history of intellectual entrepreneurship in a highly selective place and environment with its success and its failures.
Reviewing the case in detail helps to draw conclusions important to look at the development of entrepreneurial functions at the SU-HSE as a model throughout the Russian university system.
The case of the SU-HSE offers proof for the “existence theorem” of entrepreneurship in major Russian universities. Here, entrepreneurship is understood in the sense of the epigraph at the beginning of this case. We should note that the “entrepreneurial spirit” spreads from person to person, from one group of people to another. It is no coincidence that the SU-HSE’s branches in Perm and Nizhny Novgorod were able to become leaders in the educational spaces of their regions with receiving any considerable amount of funding from its parent organization.
It is important to underline that entrepreneurship at the SU-HSE manifests itself in a variety of fields: in developing educational content, in innovations in the organization of academic activities, in stimulating academic and applied research, in planning cost-efficient programs for adult education, to name a few. This implies that a full-scale development of the entrepreneurial function would require that the transition from a narrow notion of entrepreneurship per area of concern to a broader one. 
As mentioned above, the SU-HSE originally had the aim of innovations in higher education. On the whole, the School’s entrepreneurial nature can be structured in the following points.
The first, most obvious point of entrepreneurialism is that the educational content has been renewed. In doing so, considerable attention has been devoted to international experience. This, however, does not entail blindly copying Western models. The experiences gathered in developed countries are subjected to a critical analysis, which provides the basis for educational programs, some of which have no equivalents abroad. An example for this kind of program is the Executive MBA at the Higher School of Management. 

The second point of entrepreneurialism was the reorganization of academic activities. For undergraduate studies, the majority of faculties have declined to adhere to the traditional academic year and now use a modular system. Essentially, the educational process is divided into modules of 6 weeks; courses are taught over one or two modules. Once the module is over, students take a final exam. This division of academic activity allows the HSE to do away with traditional exams and save six weeks of coursework a year. The HSE has also made a considerable change in the approach it takes to independent study. 
The University’s position allows it to provide its students with access to databases and other closed electronic sources. As a result, a significant portion of the material that the students need to assimilate can be studied independently, while the purpose of meetings with professors is to discuss material that has already been covered; they do not include any traditional frontal lectures, geared toward transmitting information. 
Students at the HSE are actively involved in the research and praxis underway in their respective fields. To realize this principle, for example, several big IT companies have set up a number of departments at the Faculty of Business IT. It is important to note that these companies are interested in training competent professional for their needs, so that they finance the activities of these departments independently and even pay bonuses to student-interns. Similar departments have been set up in other faculties as well (such as the Faculty of Management and the Faculty of Sociology).
The university also places an active emphasis on the development of innovative educational programs for continuing education. The truly entrepreneurial character of these initiatives manifests itself in the fact that not all of them are successful. 
 For example, the university collaborated actively with a number of famous journalists to found the Higher School of Journalism, whose prime aim was to improve the professional skills of business journalists. The HSJ operated for three years and was closed for its financial inability and its small entrant numbers. 
According to some, the HSJ failed because of a flaw in its central idea. It simply proved unfeasible to re-teach journalists how to write. It could be that it would make more sense to structure the HSJ’s program somewhat differently, and to place a greater accent on developing its student-journalists’ knowledge of the fields of management, strategy, finance, economics, etc., since it is precisely their insufficient backgrounds in these fields that sometimes lead to weaknesses (and even illiteracy) in their journalism. The testing of this approach is still possible, because formally, the activities of the HSJ have only been suspended.

The university also initiates and supports a variety of research projects, who specificity consists in their combination of fundamental question with practical applications. One should note that throughout its existence, the SU-HSE has consistently served as a resource pool of experts for the government and its agencies. On the one hand, this gives the university a special status and supplies additional funding. On the other hand, it adds specific risks to the university’s function, since recommendations by the university’s scholars are largely deformed in the process of their realization, while the consequences of some unsuccessful endeavors (such as in the process of administrative reform and the reform of the system of higher education) throw a shadow on the SU-HSE’s reputation. 
A further important innovation at the university can be found in the broad development of student initiatives. What follows is a listing of the university’s student organizations. Some of them are financed through the SU-HSE, and all of them receive administrative support. According to the opinion of those who have been working at the SU-HSE since its foundation, “it is hard to remember any cases in which student initiatives did not receive the approval and support of the Rectorate”.
It is typical that 70 per cent of graduate students opt for extra wages and income “after hours” and in most cases it corresponds to their studies and profile. 

In spite of the negative demographic trends in Russia, the HSE managed the break the dismal admissions of 2004-2005 and improved its intake in 2006. The critical indicator of fee-paying newly enrolled students increased dramatically.    

The HSE admits students from 68 regions of Russia, and they account for 36 per cent of total admission (which is the highest rate among Moscow universities).  

The HSE plans to introduce individualized courses and more flexible cross-disciplinary studies. The starting salaries of its graduates are US$2,000 per month on average which is high by Moscow standards. The annual fees are deliberately kept at the level of US$4,000-US$8,000 not to discourage low income students from outside Moscow. 

The HSE was one of the first universities to start its own student support scheme with a private bank. This is a new phenomenon for Russia, and its requires experimenting in financial management. 

As real estate prices are unbearable in Moscow, the HSE is expanding its campuses in the suburbs. These developments are new and allow for easier transport connections for students.    
Annex 1 

Higher School of Management within the State University-Higher School of Economics

This annex will examine the developmental potential of state universities as platforms for the creation and operation of institution of continuing education. To be more precise, it will examine the perspectives and opportunities a state university gains by opening a business school with a broad spectrum of educational programs. We will try to illustrate this view of a broader situation through the case of the Higher School of Management at the State University – Higher School of Economics. 

The Place and Role of Continuing Education Programs in a State University

State-run institutions of higher education had programs in continuing education for many decades. The history of their emergence reaches back to the 1920s, when the young Soviet state attempted to liquidate its deficit in qualified cadres in an extremely short period of time. Later, as retraining programs were instituted, advanced qualification courses were introduced; tuition was paid by the state. In the process, a certain degree of “competition” emerged between institutions of higher education and qualification advancement institutes (known as IPKs in the USSR).
After the onset of economic reform in Russia during the first half of the 1990s, the system of advanced professional and vocational training was practically dismantled: the majority of IPKs was closed; government funding for upgrading programs approached zero. Nevertheless, advanced training did not cease to exist, but actually received an important impulse for its further development. The main reason for this turn of events consisted in the growing need for advanced professional upgrading (or to be more precise, professional reorientation) for a great number of specialists whose services were no longer in demand on the new labor market. 
In particular, many specialists with a higher education in engineering were forced to re-qualify due to the cuts in funding to both R&D and production in the military-industrial complex. It is only natural that they strove and still strive to gain new skills in areas that are in higher demand, most importantly, in economics and management. Qualification courses that work in this direction became especially popular in the 1990s.  
The further development of socio-economic reform led to transformations in the demand for education in the fields of business and management. In particular, specific target groups become increasingly interested in programs that had nothing to do with a second higher education. Such programs lost their attractiveness due to their duration and the stringency of their academic standards, which make sense if the second diploma a graduate receives is no different than the first. 
At first, the focus of attention rested upon advanced professional training (of more than 500 hours of study), especially in connection with the initiation of the so-called “Presidential” Program for training administrators to manage public and municipal affairs in the Russian Federation, introduced in 1997. However, in a sense, the turning point only came in 1999, with the introduction and testing of a MBA program to follow advanced professional training (in addition to an existing higher education), consisting of more than 1,000 hours of study. In 2003, this experiment came to a successful conclusion and the experimental MBA programs received governmental accreditation. 

The introduction of MBA programs to the Russian educational market significantly broadened the possibilities for institutions of higher education. The most important particulars of the changes that have taken place can be described as follows.

First, the target group of continuing education has been broadened considerably by those individuals interested in career growth in the field of general and functional management. One should note that this is a solvent demand, since the tuition costs for MBA program vary between 6 and 12 thousand dollars.  

Second, institutions of higher education have now gained the opportunity for raising additional, non-budgeted funding for their own development. This has not only helped them to protect their own teaching staff, but has also allowed the improvement of these instructors’ qualification.

Third, it has now become possible to develop new didactic materials, whose applicability goes far beyond the confines of an MBA; they can also be used in BA and MA programs in the framework of a traditional academic education.

Fourth, the introduction of MBA programs has broadened the contacts between institutions of higher educations and the business world. Without such interaction, a serious improvement to professional training and upgrading in the field of management is virtually impossible, as international experience shows.

Last but not least, one should not forget that the state’s recognition of the MBA means that Russian institutions of higher education have now entered the world market of business education and its well-proven quality standards and criteria.

All of these results clearly pose the question of how to optimize institutional mechanisms for realizing such new types of programs. From our point of view, the most effective institution for offering business education programs is to be found in the model of the business school, operating as a structural division of a state university. 

Relations between the Business School and the University
The creation of a business school within a state university is not as obvious a matter as it would initially seem. Of course, on the one hand, most universities have a great deal of experience in operating programs for continuing education. On the other hand, one must ask whether this experience can be applied to the tasks that a newly founded business school will be trying to solve?
We should emphasize that the main precondition for realizing the new possibilities that a business school offers a university is the presence of entrepreneurial spirit. The essence of a business school’s activities lies in satisfying market demands in education services. These services are not fixed once and for all, but are constantly changing. Moreover, a creative business school can create educational products that are new in principle, thus actively contributing the formation of much-need quality standards in education. 

However, the traditional academic culture characteristic of the overwhelming majority of state universities contradicts the spirit of entrepreneurship, at least to a certain degree. The model of the classical university, which comes from W. Humboldt, rests upon the assumption that the university’s main goal is to generate new knowledge and to hand this knowledge down through the generations. 

A business school formulates its aims somewhat differently. Without denying the need for generating new knowledge, we should note that its main goal is to provide a business education, which consists in giving its students the knowledge, skills and opportunities to develop their personalities, all of which are geared toward the successful development of their careers. The pragmatism of this goal often leads to a rather high-handed appraisal by professors uninvolved in its operation, since they see the education a business school will offer as something “second rate.”

However, this is only one side of the story. The other concerns the methods of managing a business school. The characteristic collegiality that (theoretically) characterizes the administration of a university generally comes into conflict with the centralized concentration of power and decision-making required to make a business school successful, as an entity that is practically doing business. This problem is not only prevalent in Russian universities, but is a subject for discussion in the academic community all over the world. (See, for example, Shenton 2002).
One possible solution to this awkward situation might be to give business school more autonomy than other divisions of a university. This autonomy should not only concern decisions as to methodology and content, but also the financial foundations of the business school’s operation. Entrepreneurship can only be supported through stimulation, primarily through funding. In particular, autonomy entails the independence of the business school in pricing its programs, in setting the salaries of its instructors, and in providing academic activity with technical support, etc.

Then again, autonomy also assumes a significant degree of coordination between the actions of the business school and the university. Most importantly, this demands coordination in the overall strategy of the institution and its divisions. The institution’s mission and that of the business school must complement one another. For example, if the university is geared toward training an elite of specialists on the highest level, its business school cannot be oriented toward realizing relatively inexpensive programs for a mass audience. Such a lack of coordination can be harmful on the whole, simply because, as a rule, both budgeted educational programs and business schools draw upon the same instructors, so that differences in strategy can lead to an undesirable conflict of interest. 

One more important means of overcoming the differences between academic and business  cultures is to make the right choices in selected the business school’s teaching staff. Its members should not only have solid academic background, but need to know about the practical side of business, either through personal experience gained by working in companies, or through their work as consultants. This last condition is especially important, since the experiences made in management consulting lead to a significant improvement in the quality of business-education (Filonovich 1998).

Experience of Creating the HSM at the SU-HSE

An example for the realization of the aforementioned principles for the creation of a business school in the framework of a state university can be found in the Higher School of Management at the SU–HSE.
From the first days of its existence, the university has undertaken great efforts to recruit a highly qualified staff of professors and instructors who would be capable of solving even the most difficult scholarly, methodological, and pedagogical tasks. At first, much like most institutions of higher education in Russia, the SU-HSE felt a sharp deficit of qualified university teachers. Nevertheless, the situation had changed by 1999, a year that saw the emergence of an initiative of instructors with experience in offering courses in business disciplines at other institutions and centers (such as the Plekhanov Russian Economic Academy, the Academy of National Economics of the Russian Federal Government, M.V. Lomonosov Moscow State University, and others). The members of this initiative proposed the creation of a business school within the framework of the university. This idea enjoyed the active support of the university’s leadership. An exterior factor that further encouraged this initiative was the launching of the experimental MBA, which would later receive governmental accreditation.

The basis for the business school’s foundation was set out in a special, professionally structured business plan. It detailed

 the state of business education in Russia and the feasibility of opening a business school at the SU-HSE (BS-HSE)

 the state of the market for business education 

 the mission and strategy  of the BS-HSE 

 the relationship between the BS and the SU-HSE

 the structure of administration and financial management at the BS-HSE

 the programs the BS-HSE would offer and plans for their further development,

 the BS-HSE’s international cooperations,

 the benefits the SU-HSE would gain by creating a business school

At this point, it seems appropriate to quote fragments of this business plan from 1999 at length. One should note that despite its optimistic intonation, this plan already considers many of the potential difficulties that the BS-HSE would encounter. Its detailed reproduction below will allow the reader to judge how realistic its appraisal of the situation was in retrospect. 

“[…] The market situation does not appear very beneficial for the BS-HSE. It is obvious that the contemporary market for business education is segmented in dependence upon the different interests and financial possibilities of its potential entrants. One can see real evidence of the following market segmentation:

1. affluent clientele, oriented toward future careers abroad

2. affluent clientele, oriented toward future careers in Russia

3. clientele with limited finances and wishing to gain a qualitative education for a moderate price;

4. clienetele with especially limited finances and interested in gaining education for as little money as possible, often pro forma.

The first segment includes clients who are not only interested in obtaining the MBA diploma, but also in the reputation of the concrete business school, since it is this reputation that will play the most important role in finding a job after completing a course of study. Correspondingly, the HSE will only have access to this market segment if one of the following two scenarios becomes reality: 

a) the SU-HSE enters into alliance with one of the best Western business schools at acceptable financial and organizational-educational conditions, thus gaining the status of a branch, and the ability to make out two diplomas, or

b) the SU-HSE gradually achieves

· international accreditation of its programs

· a strong demand for its graduates, and

· a worldwide reputation.

The first scenario is unlikely. The second scenario requires many years of untiring effort, and will only be possible in a minimum of 3-5 years, even in the most beneficial course of events.

The second segment includes clients who are equally interested in the quality of education and its accreditation abroad, insofar as it is necessary to find employment with either the more attractive Russian companies, or foreign companies operating in Russia.

The SU-HSE will be able to compete for this segment, but it will be difficult, since the market already has number of business schools that are more or less empowered to issue certificates in the name of educational institutions abroad. This state of affairs will play more and not less of a role in the future, since the quality factor will have more and more meaning on the business education market, and many potential clients see a foreign diploma as a real confirmation of quality service.  

The third segment can potentially be reached without too much difficulty, but it is advisable to see it as a reserve possibility, since maintaining a low cost for educational programs is only possible by reducing their quality.

The fourth market segment is not interesting to the SU-HSE, since activity in this field goes against the basic idea behind the school’s positioning as an elite institution on the market of educational service in Russia.

The situation on the market will change significantly if the MBA degree is accredited by the state (as a document certifying professional upgrading in the fields of general and function management). In practice, it will create a new education niche in Russia. A considerable number of those currently attaining a second higher education are likely to opt for an MBA program instead, since such program are more closely geared to the demands of real business and compatible with international business practices. Moreover, MBA program are also likely to attract those who previously strove to attain masters degrees in the field of management, which was formally the highest possible academic degree in the field to date. 

In this way, the introduction of a state-accredited MBA will lead to the reorientation of a considerable number of potential clients for services in business education. We imagine that the SU-HSE should make use of these circumstances and enter the market for elite programs traditionally realized in the framework of business schools at Western universities. At the same time, we should be realize that all currently operating business schools will immediately make the transition to MBA programs themselves. Moreover, many institutions who have never offered such services before are also already preparing MBA programs of their own, on the strength of the information already available. 

All these factors predetermined the HSE’s choice of mission and strategy in the field of business education. 
Mission and Strategy for the BS-HSE

Since it is geared toward providing educational services of the highest quality in the fields of economics, management, sociology, political science, and interdisciplinary fields, the developmental direction of the State University – Higher School of Economics almost inevitably lead to the necessity of creating a full-fledged business school as part of the SU-HSE.

In almost all developed countries of today’s world, business schools represent a varied yet specific type of educational institution. Many business schools are structural divisions of universities.

In Russia today, one can count around 150 educational institution that can more or less claim to be business schools. However, only few of these institutions have programs that at least roughly approach the level of an MBA. Those that come closest to meeting international standards include the programs at the International Management Institute Saint-Petersburg (IMISP), the Graduate School of International Business of the Academy of National Economy of the Government of the Russian Federation and other divisions at the same Academy, the MIBRIS business schools, and the business schools at the Patrice Lumumba University. The programs of these school are in stable demand on the educational services market. However, even these school still have to make great efforts for their MBA to meet international quality standards.

Thus, the niche of high quality (elite) MBA program is far from saturated, while the existing competition is not too high in regard to growth of demand. In this connection, we might formulate the mission of the business school at the SU-HSE as follows:

The Higher School of Management at the SU-HSE pursues the aim of becoming the best business school in Russia, following international standards in educational standards and the demands of Russian society, by offering a broader spectrum of MBA programs as well as other elite programs in the fields of general and functional management.

The principles upon which we propose to base the creation of the business school can be summed up as follows.

· Elite quality. The school’s programs need to distinguish themselves through an exclusively high level of quality, in terms of both curricular content and the organization of its delivery. They should not be oriented toward mass consumption, but should target a group, wishing to receive the highest level of education available in Russia.
· Universality. In the final analysis, the school’s program should cover all principle direction in business education. The cadres of the SU-HSE’s teaching and its course curriculum allow the realization of this principle, which gives the business school an unarguable competitive advantage over other business schools in Moscow and Russia.
· Broad international contacts. The school’s activities should develop in close cooperation with the best business schools in the USA and Europe. There are many possibilities for how to realize such cooperation. 

The principles formulated above allow us to determine the key elements of the business school at the SU-HSE.
First, the school’s program should be planned with international experience in mind and corresponding to international educational standards. At the same time, the first waypoint in this struggle for quality is the national accreditation of the MBA at the business school of the SU-HSE, followed by its international accreditation.
Second, the development and realization of the MBA program as well as the training for its instructors should be oriented toward cooperation with the best international business schools that are leader in their respective fields (general managing, marketing, finances, etc.). 
Third, the BS-HSE should use a number of competitive advantages in its battle for clients. 
· The high cadre potential of the SU-HSE allows for the creation of an independent educational structure, and not an institution that mediates between students and instructors gathered from different places. It is important to organize academic activities, the system of tuitions and salaries, and the professional upgrading of instructors in such a way that professors and instructors at the SU-HSE would find it desirable to limit any extra-budgetary teaching to the BS SU-HSE.
· In connection with the specific situation detailed above, the business school can also provide the framework for new research, which is a necessary precondition for the school’s recognition in the international educational community.
· Reliable contacts with major government and business structures allows the business school to develop elite programs in executive education.
· Membership in international organizations (Central and East European Management Development Association - CEEMAN, European Foundation for Management Development - efmd) allow us to make an impact in the international arena within a relatively short time span.
· Concentrating the business school’s facilities in one building would heighten its visibility not only for educational service consumers, but also for potential partners and investors (Russia’s major business school operate on rented premises).
· The development of public relations at the SU-HSE allows us to hope for a professionally executed and effective campaign in creating the image of the SU-HSE Business School and attracting a significant contingent of students.
Fourth, the planning of the MBA program should draw upon up-to-date teaching methods in business education. They include case studies, training sessions, individual task, group methods, action learning, and others. The application of these methods can supply the school with an added competitive advantage, make the business school more attractive in the eyes of potential clients, and earn respect for international partners.

All of the factors mentioned above result in the following choice of developmental strategy for the BS-HSE.
1. The BS’ program are predominantly held in the Russian language for clients who plan to continue working in Russia. At the same time, it declares the international orientation of its education process, and will respond to any demand for the creation of multi-lingual programs or joint programs with international business school by dividing up the education process.  
2. In practice, the international orientation of the BS should be maintained and specified through a complex of steps, including:
2.1.
collaboration with the best possible international business schools in creating programs for training and updating instructors, and developing teaching materials;

2.2.
cooperation (either through franchising or other models) with those prominent Western business school (even if they are not of the elite level) if they agree to joint programs with the HSE. This cooperation can take place on the scale of the entire business school or in the framework of its individual programs, at the program leader’s discretion;

2.3.
the use of teaching materials (primarily case studies) from international business practices, along with materials compiled on the basis of domestic realities;

2.4.
providing students access (for an added fee) to undergo an extensive and professionally oriented English-language  course geared toward preparation for TOEFL or IELTS testing;

2.5. the organization of student internships abroad in international companies (for an additional fee)

3. The BS should base its activities on a combination of positioning itself as a “top-quality school” and a strategy of price penetration. This entails:
3.1.
using an advertising campaign to accentuate both the high level of instructors and the fact that the program meets demanding international standard

3.2.
setting tuition fees no higher than other well-known business schools in Moscow, which (using data for November 1998) is app. 6 thousand dollars for the entire program. (If the general tuition fees at other Moscow business schools fall, the BS’s tuition fees should also be lowered proportionally.)”

Five years after the business plan quoted above was confirmed, one can safely say that a large portion of its ideas was realized. 
Thus, before the MBA program was launched, 16 instructors from the SU-HSE visited the Cranefield School of Management (UK), where they took part in classes in their respective disciplines, and had the opportunity for consulting with Cranefield’s faculty on the content and structure of the courses they were planning to offer at the SU-HSE.
The MBA program was stringently developed to meet the governmental demands for MBA programs. More than 90% of all instruction hours were provided for by instructors of the SU-HSE.
The tuition fees of the MBA program turned out to be one of the highest in Moscow (not counting programs with dual diplomas). From the first days of its existence, the SU-HSE business school has been one of the university’s most successful divisions in terms of finances; the credit that the university gave to the business school for its advertising campaign was paid of within the first semester of the school’s operation. 

 Concept of the HSM and its Relationship to the University

The business school at the SU-HSE
 was built realizing the principles described in the beginning of the present article. What’s more, the initial idea was that the university and the business school initiative would be equals in its construction. Actually, in the initial stages, the names of the business school’s leading instructors were no less important in establishing its image than the name of the university, since they were already working in the market segment that the university was only just planning to enter (by working in programs hosted by other educational institutions). 
However, it was very important to fix this idea of parity in formal terms, as it was in the development of the Statutes for the Business School of the SU-HSE, which were passed by the university’s academic council in May 1999. 

These statutes were based on following principles.

 In terms of structure, the business school is a division of the SU-HSE subject to the university. The business school’s academic council includes not only the dean and leading faculty members, but also the rector and provost of the SU-HSE. On the one hand, this gave the business school a considerable degree of autonomy, but it also created an effective mechanism for harmonizing relations with the university. 

 The principles of the financial relationship between the university and the school are clearly defined. The business school pays a fixed percentage of its revenue to the university, and also covers the expenses for the use of classroom spaces and offices. The funds remaining after these deductions are administered by the dean and two of his deputies in the name of the business school. The general budget and budgets of individual programs are subject to confirmation by the business school’s academic council. 

 There is clarity on the positioning of the business school in relation to the university’s other divisions of continuing education: the business school’s tuition fees must exceed the tuition prices for other program considerably, and avoid the disadvantages of inner competition. As a quality control mechanism, a procedure for confirming pricing co-efficients was introduced on the financial committee at the SU-HSE.

 To draw upon the professional potential of the faculty more effectively, the position of the dean – the formal head of the school – is paralleled by the position of an executive director in charge of organizational work. The executive director is member of the business school’s academic council by virtue of his position.

We should note that the high tuition fees for the programs at the HSM are not an end to itself, even if business education is also a business. The leadership of both HSM and SU-HSE feel that these high fees allow the business school to maintain a rather high level of hourly wages for its instructors (one of the highest in Moscow for regular programs). 
This, in turn, allows the business school to keep and expand its circle of highly qualified professors and instructors, most of whom work at the university. In the final analysis, this serves an extremely important social goal: it demonstrates that a person involved in intellectual labor can receive appropriate payment for his or her work under new socio-economic condition. In the long run, this will lead to the reinstatement of the university instructor as a prestigious profession. 

The HSM’s Program Portfolio
The school’s business plan made provisions for the formulation of its program portfolio. The task was formulated as follows. 

“The programs at the business school of the SU-HSE must meet the needs of the market in education services, orienting themselves at satisfying the demand for top-quality specialized training in the field of business.

The business school’s programs can be realized

· as regular (daytime) study;

· as a night school;

· as personal-distance (modular) learning;

· as short-term programs.
Any long-term program at the business school can only open if the calculations show the possibility for reaching breakeven results with the first year of its realization and for making profit beginning in the second years. Decisions as to new program are made by the academic council of the BS on the basis of a complex of documents, which include 

· a detailed explanation of why it is advisable to open the new program;

· a detailed course curriculum;
· teachings plans for both core curriculum courses and electives;

· a list of the instructor involved in the program’s realization;

· material on the presence of textbooks and other teaching materials used to support academic activities in framework of the program;

· descriptions of the organization of academic activity (for each course) and the corresponding mechanisms of control;

· a detailed budget for the program;

· expert appraisals for the program, including mandatory evaluations by international experts.

Short-term programs need to be self-financed from the outset of their realization.”

In its first year of operation, the business school opened one group of regular (daytime) students, which consisted of 12 people. The experience made in working with this group show that at present regular study supplies no real advantages over evening classes; unlike the regular students of Western business schools, the regular program of study was attended by either business owners or young people from affluent background. The former would spend their evenings attending to their businesses and could not immerse themselves into study as regular MBA student at Western business schools might. The latter were not motivated enough to engage in serious study. For this reason, the business school decided to refrain from working with regular, full-time students in the future.

In 2004, the HSM’s program portfolio included the following programs:

 a night school MBA program with the specialization “Strategic Management”; 3-5 enrollment groups a year since 1999

 specialized corporate programs, ranging between 72 and 300 hours of study since 2000

 short term seminars (1-2 days) for businesses, held on demand since 2000

 a night school MBA program with the specialization “Financial Management”; 1 enrollment group per year since 2001; 

 a corporate MBA program for the cadre reserve at Sberbank Russia; 2-3 enrollments groups per year since 2002;

 a professional training program in “Management and Communication in the Fashion Industry”; 2 enrollment groups per year since 2001;

 an Executive MBA program; 20 sessions of 16 hours within two years; two enrollment groups of 50 entrants each since 2002

 a modular MBA program for target groups in Russia regions with the specialization “Strategic Management”; 8 quarterly two-week sessions over 2 years; one enrollment group a year (until now) since 2003

 the open program “Marketing for Professionals”; two modules of 80 course hours a year since 2003.

We should emphasize that almost all of the aforementioned program meet the criteria enumerated above. Thus, all of the school’s programs have been cost-effective from the first day of their operation onward. The yearly growth of enrollment for the open MBA programs is illustrated on Figure 21.
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Fig. 21 - Fig. 20 – Enrollment indices for regular MBA programs at the Higher School of Management of the SU-HSE

We should also note the order and logic according to which concrete programs of study were launched. The development of new programs takes place on the basis of initiatives, in response to existing market demands and with the intention of forming new demands. The Executive MBA program serves as a characteristic example.

In the academic year 2001-2002, the HSM realized the project “Technologies of Contemporary Management,” initiated by the Kommersant Publishing House. It consisted of 9 seminars on contemporary issues in management, and was carried out in cooperation with Harvard University. Representatives of the HSM took an active part in developing the themes of the seminars. Initially, the seminars took place in the following format: after a plenary lecture, the seminar students split up into four sections, where the particular issue was examined in the light of strategy, marketing, finance, and human resources management. In the middle of the seminar cycle, the format changed due to reasons beyond the HSM’s control: all seminar participants attended lectures on all four fields. 
The experience of participating in the first seminars and especially the change in format showed that the examination of central issues from various angles met with a great deal of interest among the student audience. It is also interesting that  the instructors of the HSM received higher marks on instructor evaluation than their American colleagues. This gave rise to the idea of creating a special Executive MBA program, which was given the name “Management in the 21st Century: Proprietor Qualification and Managerial Effectiveness” What follows is an extended quote from the concept description of this program, prepared in the course of its projection.
“At present, there is a broad offering of seminars of the leaders of Russian businesses that claim to fulfill the function of executive education. The newspaper Vedomosti and the Kommersant Publishing House are leaders in this field. The fee for of such programs varies between 250 and 350 dollars per participant per seminar day. Judging by such seminars held so far, there is a solvent consumer demand for such services.

Such seminars are attractive if:

· they are held on current themes;

· they identify themselves with brands of well-known consultancy firms or prominent individuals;

· they take place at a prestigious location (four-to-five star hotels);

· they are broadly advertised;
· practically all seminars are financed by the organizing sponsors.

The developmental strategy of the Higher School of Management at the SU-HSE as well as experiences made so far (including that at the “Harvard” seminars, organized by the Kommersant Publishing House) suggest aggressive participation in forming the executive education market in Russia. To do so, we must offer a competitive alternative to seminars held by non-educational entities. It would seem that the aforementioned factors do not even include one position that the HSM could not use. All that is necessary is to find further competitive advantages. They include:

· the presence of top experts, working in practically all principal fields of management;

· experience in effective collaboration with these experts;

· the prominence of the SU-HSE’s brand;

· experience in developing programs for specific target groups;
Moreover, a further advantage can be found in several weaknesses in seminars held by competitors. They include the absence of any interconnection between individual seminars, an overspecialization that does not really correspond to the interests of top executives, and a rather circumstantial choice of lecturers. 

Based on these advantages, one could formulate following parameters for a cycle of seminars, which could be launched by early October 2002.

· The seminars need to be interconnected, that is, their order needs to evince a certain logic, which should increase the likelihood of one participants visiting the entire cycle. Moreover, this seminar-series should be projected in such a way that companies would be interested in taking over seminar sponsorship with the right to send their employees to each individual seminar. 

· The seminars are geared toward top-level business executives interested in a multifaceted perspective of issues in management. This is why it is inadvisable to hold seminars in “functional directions;” it makes more sense to structure them in the way the “Harvard seminars” have been conducted since April, that is, consecutively illuminating one and the same problem from various angles.

· The seminars should be held at outside of Moscow at four-five star resorts, thus helping the seminar participants to concentrate on the issues under discussion. At the same time, the seminar format itself should not incur any further costs connected to mandatory stays in their hotel venues.

· Principal blocks of seminar structure

· Lecture providing an overview over the seminar theme

· Strategy lecture
· Marketing lecture
· Finance lecture
· Human resources management lecture
· Lecture or mini-case, illuminating Russian experiences in this field

· Lecture or mini-case, illuminating international experience
· Open discussion
Mini-cases entail concrete situations to provide the basis for a discussion on any focused problem or theme, but under the condition that the case can be read directly by the audience (3-5 pages).

· The seminar will require the preparation of handout materials of a very high quality, in terms of both content and packaging.

· If the number of seminars reaches 20 (over two years), then participants who have attended at least 80% of all seminars can be awarded an Executive MBA diploma, made out by the SU-HSE.

· It is advisable to develop principles for realizing a DBA (Doctor of Business Administration) for individuals who have completed MBA and Executive MBA programs.”

The program was launched in December 2002. A more detailed description of one of its seminars and its conducting can be found in the article [Denisov 2003.] This program is, first, considerably more profitable than a traditional MBA, and second, has sparked the development of material that are qualitatively new. These teaching material are now being using in all of the school’s programs and in the courses of the university’s first course of higher education. 
One should not that all the idea formulated in the business plan were realized. For example, the business school ultimately opted against setting up cost centers within the business school, since this would have made the school’s overall management far more complicated, and would have had a negative effect of the quality of various programs: individual programs and their instructors would begin competing with one another. At the same time, it is important to emphasize that the model of building a business school on the basis of one cost center has found successful application in a number of educational centers in Russia (cf. [Business Education 2004])

Developmental Perspective for the HSM

It goes without saying that within the last five years of its existence, the HSM has not been able to realize all of the ideas in its original business plan. This can be seen as both a shortcoming and as a possibility for further development.
Clearly, one of the direction for further development lies in strengthening the school’s international reputation. The HSM is already a member of CEEMAN and efmd, and will soon join AACSB International. A conception for seminars with leading Western specialists is currently underway. Possible joint programs with the Crayford School of Management, the Davidson Institute at the University of Michigan (USA), and the Schulich School of Business at York University (Canada).
In the immediate future, working more closely with alumni will also become an increasingly important part of HSM’s activity. Planning is currently underway for the creation of a paid-membership club to satisfy the “intellectual hunger” of top executives from the practical field. 
Further development of the educational programs at the HSM is in planning. For instance, the transformation of the HSM from a local Moscow school into one that operates nationwide may continue through courses in different specialization. In 2005 the school plans to launch a new Doctor of Business Administration (DBA) program, which will be accepting graduates of the MBA and Executive MBAs programs. Ideally, the school should offer a complete lineup of specialized MBA programs, including those in strategic management, marketing, finance, IT, and human resources management. Aside from that, specialized, masters level programs (more than 1000 hours of course work) in the functional directions of management also seem a promising venue for further development. (Cf. [Kuz’minov and Filonovich, 2004]).
It also seems important to develop new specialized programs that follow the prototype of the program “Management and Communication in the Fashion Industry.” This program has not only introduced an entirely new group of students to the HSM, but has also allowed it to invite sociologists and experts in cultural studies, two groups that were previously never in demand in business education. The leadership of the HSM places a high priority on this task in the light of the social role that a business school will inevitably play as part of a university, as explicated above.
Unfortunately, the development and launching of new programs at the HSM was been impended by a sharp deficit in qualified teachers. The school’s leadership goes to great efforts to recruit new instructors and to upgrade the qualification of those it already employs. In the last year alone, 4 new instructors were hired. Each year, two of the school’s instructors undergo upgrade training at the International Management Teachers Academy organized by CEEMAN in Bled (Slovenia). Special funding from the business school’s budget have been allocated to send its teachers to international conferences and congresses.
Of course, the developmental possibilities of the HSM would be extremely limited without the help of the university. In 2004, the business school received new classroom premises rent-free space in the same building in the center of Moscow that already houses the school’s programs, so that the classroom space of the HSM was effectively doubled. This also provides a good opportunity to better equip the classrooms, which should, in turn, lead to a significant improvement in the quality of education. 
It is important to note that the five elapsed years of the business school’s existence as a part of the SU-HSE have also tried the soundness of the financial model of the exchange between the school and the university. In all this time, there has not been one single conflict over deductions or over the business school’s decisions in using its uncommitted funds. In a number of cases, the business school has helped the university by temporarily putting liquid assets at its disposal.

Application of  the HSM model  in Russia’s Universities

In our opinion, the experience of creating and running an operational business school with the State University – Higher School of Economics can and should be applied to other institutions of higher education in Russia. In this, there are no limitations in principles. All that is needed is the good will of the university’s leadership and the initiative of qualified teachers. It seems that the success of such an initiative would hinge upon an number of conditions.
Foremost, it is crucial to position the business school properly from the moment of its opening. The goal of earning money cannot be what is most important; it is important to understand which unique task a business school will try to fulfill, and what will provide the basis for its decisions. If we are speaking of Russia’s regions, then each of them has its own specific quality, which is regional school can and should have their own local face. 
The second condition is the creation of proper system of motivations for the business school’s leadership and for the teachers it recruits. An instructor who works at low wages quickly becomes a day laborer who has little interest in upgrading his or her own qualification or in maintaining high teaching quality. Investments into upgrading the quality of education programs is a weak points in Russian higher education in general; in the most cases, this term implies investing in the school’s material base, while the teaching staff itself pales into insignificance.
On the contrary, the framework of the governmental program for developing structures in continuing education, it is the teaching staff that has the utmost priority, since it is the intellectual capital of precisely these specialists that is most important in positioning continuing education properly and developing such structures’ revenues. It also creates the unique opportunity for the  “business capitalization” of the intellectual potential of leading teachers and can earn them entrepreneurial profits in the framework of a university and to the university’s benefit. This means that the model described above, in essence, opens the possibility for  intrapreneurship within the structure of the institution of higher education, allowing it to fulfill two functions important to any university:

1)  maintaining the loyalty of key teachers;

2)  cutting back the scale of “lecture tour” activities among these teachers, in the course of which they are active as visiting lecturer in other educational structure, thus making  their services less unique and effectively decreasing the competitive advantages of their home university. 

A further moment crucial to the success of this model lies in establishing unchanging conditions for the business school’s operation over a rather extended period of time. All too often, a business school’s success gives rise to a desire among the university’s leadership to alter the conditions of its existence, most importantly in the field of finances, with  “justice” in mind. We should note that this “justice” is nothing but academic culture’s urge to gain the upper hand over business culture, or the culture of entrepreneurship.
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Annex 2
Table 1: Enrollment figures for the SU-HSE by region

 (without branch enrollments)

T= Tuition

S = Scholarship

	No. 
	Region
	2000
	2001
	2002
	2003
	2004
	Всего

	
	
	T
	S
	T
	S
	T
	S
	T
	S
	T
	S
	T
	S

	1
	Moscow
	333
	176
	392
	207
	505
	263
	396
	428
	384
	440
	2010
	1514

	2
	Moscow Oblast
	109
	34
	89
	34
	109
	42
	96
	65
	117
	71
	520
	246

	3
	Saint-Petersburg
	 
	 
	 
	 
	 
	2
	 
	1
	 
	1
	0
	4

	4
	Aga Buryatia Autonomous Okrug
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	5
	Republic of Adygeya
	 
	 
	 
	 
	 
	2
	1
	 
	 
	 
	1
	2

	6
	Rep. of Altai
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0

	7
	Altai Krai
	 
	 
	 
	 
	 
	 
	 
	1
	 
	 
	0
	1

	8
	Amur Ob.
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0

	9
	Arkhangelsk Ob.
	 
	 
	 
	 
	1
	1
	4
	1
	5
	2
	10
	4

	10
	Astrakhan Ob.
	 
	 
	 
	 
	 
	 
	2
	1
	 
	1
	2
	2

	11
	Rep. of Bashkortostan 
	6
	4
	7
	1
	12
	1
	21
	7
	11
	14
	57
	27

	12
	Belgorod Ob.
	 
	 
	3
	1
	1
	1
	3
	1
	3
	3
	10
	6

	13
	Bryansk Ob.
	 
	 
	1
	 
	1
	 
	1
	1
	3
	2
	6
	3

	14
	Rep. Of Buryatia
	 
	 
	2
	 
	1
	 
	 
	 
	 
	2
	3
	2

	15
	Vladimir Ob.
	1
	 
	 
	 
	1
	1
	2
	 
	3
	2
	7
	3

	16
	Vologograd Ob.


	 
	 
	 
	 
	 
	 
	2
	 
	 
	 
	2
	0

	17
	Vologda Ob.
	 
	 
	 
	 
	1
	1
	 
	1
	5
	3
	6
	5

	18
	Voronezh Ob.
	 
	 
	 
	1
	 
	2
	4
	1
	4
	1
	8
	5

	19
	Rep. of Dagestan
	 
	 
	 
	 
	1
	3
	1
	 
	15
	3
	17
	6

	20
	Jewish Autonomous Ob.
	 
	 
	 
	 
	 
	 
	1
	 
	 
	 
	1
	0

	21
	Ivanov Ob.
	 
	 
	 
	 
	 
	2
	 
	 
	 
	 
	0
	2

	22
	Rep. of Ingushetia
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0

	23
	Irkutsk Ob.


	 
	 
	 
	 
	2
	1
	 
	 
	3
	 
	5
	1

	24
	Rep. of Kabardino-Balkaria 
	1
	 
	1
	 
	 
	 
	 
	 
	2
	1
	4
	1

	25
	Kaliningrad Ob.
	1
	 
	 
	 
	 
	 
	2
	1
	2
	1
	5
	2

	26
	Rep. of Kalmykia (Khal’mg Tanghch)
	 
	 
	 
	 
	4
	 
	4
	3
	6
	3
	14
	6

	27
	Kaluga Ob.
	 
	 
	12
	2
	7
	5
	27
	8
	19
	4
	65
	19

	28
	Kamchatka Ob.
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0
	2

	29
	Rep. of Karachay-Cherkessia
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	30
	Rep. of Karelia
	 
	 
	 
	 
	 
	 
	2
	 
	2
	 
	4
	0

	31
	Kemerovo Ob.
	1
	1
	 
	1
	2
	1
	2
	 
	1
	4
	6
	7

	32
	Kirov Ob.
	7
	 
	21
	1
	19
	1
	31
	6
	26
	1
	104
	9

	33
	Rep. of Komi
	 
	1
	 
	1
	 
	 
	 
	 
	2
	 
	2
	2

	34
	Koryakia Aut. Ok.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	35
	Kostroma Ob.
	 
	 
	 
	 
	 
	 
	 
	 
	2
	 
	2
	0

	36
	Krasnodar Krai
	4
	1
	2
	1
	1
	4
	2
	8
	3
	4
	12
	18

	37
	Krasnoyarsk Krai
	7
	1
	13
	2
	21
	2
	33
	5
	29
	9
	103
	19

	38
	Kurgan Ob.
	 
	 
	1
	 
	 
	 
	1
	 
	2
	1
	4
	1

	39
	Kursk Ob.
	1
	 
	1
	1
	1
	 
	 
	 
	 
	 
	3
	1

	40
	Leningrad Ob.
	 
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0

	41
	Lipetsk Ob.
	12
	 
	16
	 
	18
	 
	40
	4
	25
	6
	111
	10

	42
	Magadan Ob.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	43
	Rep. of Mari El
	 
	 
	1
	 
	2
	 
	16
	2
	10
	 
	29
	2

	44
	Rep. of Mordovia
	 
	 
	 
	 
	3
	 
	5
	 
	4
	 
	12
	0

	45
	Murmansk Ob.
	 
	 
	 
	 
	1
	 
	 
	 
	 
	2
	1
	2

	46
	Nenetsia Aut. Ok.
	 
	 
	 
	 
	1
	 
	 
	 
	1
	 
	2
	0

	47
	Nizhny Novgorod Ob.
	 
	 
	 
	1
	2
	 
	3
	 
	3
	1
	8
	2

	48
	Novgorod Ob.
	 
	 
	1
	 
	 
	 
	8
	 
	1
	 
	10
	0

	49
	Novosibirsk Ob.
	1
	 
	2
	 
	 
	 
	1
	8
	4
	2
	8
	10

	50
	Omsk Ob.
	 
	 
	 
	 
	 
	 
	1
	1
	 
	2
	1
	3

	51
	Orenburg Ob.
	 
	1
	9
	 
	17
	 
	14
	2
	5
	3
	45
	6

	52
	Oryol Ob.
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0
	2

	53
	Penza Ob.
	 
	 
	 
	 
	1
	 
	6
	1
	6
	 
	13
	1

	54
	Perm Krai
	 
	 
	3
	 
	4
	 
	6
	2
	6
	1
	19
	3

	55
	Primorsky Krai
	 
	1
	3
	3
	2
	5
	7
	5
	3
	4
	15
	18

	56
	Pskov Ob. 
	 
	 
	 
	 
	8
	1
	4
	4
	3
	1
	15
	6

	57
	Rostov Ob.
	 
	 
	1
	 
	1
	 
	7
	9
	4
	2
	13
	11

	58
	Ryazan Ob.
	22
	 
	20
	3
	19
	2
	20
	 
	27
	5
	108
	10

	59
	Samara Ob.
	 
	1
	2
	 
	3
	2
	8
	3
	6
	5
	19
	11

	60
	Saratov Ob.
	 
	 
	5
	 
	15
	1
	12
	2
	19
	6
	51
	9

	61
	Rep. of Sakha (Yakutia)
	 
	1
	3
	 
	3
	 
	4
	 
	5
	3
	15
	4

	62
	Sakhalin Ob.
	 
	 
	 
	 
	 
	 
	 
	1
	 
	1
	0
	2

	63
	Sverdlov Ob.
	1
	 
	 
	 
	2
	 
	3
	 
	1
	3
	7
	3

	64
	Rep. of North Ossetia-Alania
	11
	 
	12
	 
	20
	 
	9
	2
	10
	6
	62
	8

	65
	Smolensk Ob.
	 
	 
	 
	 
	 
	 
	1
	 
	2
	 
	3
	0

	66
	Stavropol Krai
	 
	 
	 
	1
	1
	 
	1
	 
	3
	1
	5
	2

	67
	Taymyria Aut. Okr.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	68
	Tambov Ob.
	 
	 
	 
	 
	2
	 
	1
	3
	1
	 
	4
	3

	69
	Rep. of Tatarstan
	 
	 
	 
	1
	5
	 
	1
	 
	4
	1
	10
	2

	70
	Tver Ob.
	1
	1
	1
	 
	2
	1
	1
	2
	1
	1
	6
	5

	71
	Tomsk Ob.
	 
	 
	 
	 
	2
	 
	4
	 
	3
	2
	9
	2

	72
	Tula Ob.
	16
	 
	17
	 
	19
	1
	10
	4
	25
	2
	87
	7

	73
	Rep. of Tuva
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	74
	Tyumen Ob.
	 
	1
	1
	1
	2
	3
	1
	8
	1
	8
	5
	21

	75
	Rep. of Udmurtia
	 
	1
	 
	 
	4
	 
	17
	2
	9
	2
	30
	5

	76
	Ulyanovsk Ob.
	 
	 
	 
	 
	1
	1
	 
	 
	3
	2
	4
	3

	77
	Ust-Orda Buryatia Aut. Ok.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	78
	Khabarovsk
	 
	 
	 
	 
	 
	 
	1
	 
	1
	1
	2
	1

	79
	Rep. of Khakassia
	 
	 
	 
	1
	2
	 
	 
	2
	 
	1
	2
	4

	80
	Khantia-Mansia Aut. Ok.
	 
	1
	1
	2
	 
	 
	 
	 
	 
	4
	1
	7

	81
	Chelyabinsk Ob.
	3
	1
	3
	 
	8
	2
	16
	6
	16
	7
	46
	16

	82
	Rep. of Chechnya
	 
	 
	 
	 
	 
	 
	 
	 
	13
	 
	13
	0

	83
	Chita Ob.
	 
	 
	 
	 
	2
	 
	4
	1
	 
	 
	6
	1

	84
	Rep. of Chuvashia
	6
	1
	16
	 
	38
	 
	51
	5
	38
	4
	149
	10

	85
	Chukotka Aut. Ok.
	2
	 
	 
	 
	 
	 
	2
	 
	 
	 
	4
	0

	86
	Evenkia Aut. Ok.
	 
	 
	 
	 
	 
	 
	 
	 
	 
	 
	0
	0

	87
	Yaroslavl Ob.
	1
	 
	 
	1
	 
	 
	3
	 
	2
	1
	6
	2

	 
	TOTAL FROM RUSSIAN  FEDERATION
	547
	228
	662
	267
	900
	354
	926
	620
	918
	665
	3953
	2134

	88
	Abkhazia
	 
	 
	1
	 
	 
	 
	 
	 
	1
	 
	2
	0

	89
	Armenia
	 
	 
	1
	 
	 
	 
	 
	 
	 
	 
	1
	0

	90
	Belarus
	 
	 
	 
	 
	2
	 
	 
	1
	2
	1
	4
	2

	91
	Georgia
	 
	 
	 
	 
	 
	1
	 
	1
	3
	 
	3
	2

	92
	Kazakhstan
	1
	3
	1
	2
	1
	3
	1
	5
	4
	6
	8
	19

	93
	Kyrgyzstan
	 
	1
	 
	 
	 
	 
	 
	 
	5
	1
	5
	2

	94
	Latvia
	1
	 
	 
	 
	 
	1
	 
	 
	 
	3
	1
	4

	95
	Moldova
	 
	1
	 
	 
	 
	 
	1
	 
	3
	 
	4
	1

	96
	Ukraine
	1
	 
	 
	2
	1
	3
	 
	1
	 
	3
	2
	9

	97
	Uzbekistan
	 
	 
	2
	 
	 
	 
	 
	 
	1
	 
	3
	0

	 
	TOTAL FROM CIS, WITHOUT RF
	3
	5
	5
	4
	4
	8
	2
	8
	19
	14
	33
	39

	98
	UK
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	0
	1

	99
	USA
	 
	1
	 
	 
	 
	 
	 
	 
	 
	 
	0
	1

	 
	TOTAL FROM OTHER COUNTRIES
	0
	2
	0
	0
	0
	0
	0
	0
	0
	0
	0
	2

	 
	TOTAL
	550
	235
	667
	271
	904
	362
	928
	628
	937
	679
	3986
	2175


Table 2: Enrollment figures at the SU-HSE branches
	Branches
	1999
	2000
	2001
	2002
	2003
	2004

	Perm’
	698
	1233
	1471
	1772
	1240
	1924

	Nizhny Novgorod
	464
	698
	1131
	1338
	1488
	1589

	Saint-Petersburg
	271
	398
	538
	709
	786
	854


� Although this may sound strange, in present Russian context risk is an inevitable feature of any entrepreneurial activity, which is why individual failures (if they are not regular) simply demonstrate the university’s innovative potential.


� Two years after its foundation, the business school at the SU-HSE was renamed into the Higher School of Management.  
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